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Summary of Accreditation Decision

During a meeting on October 22, 2021 the Accreditation Commission of the Council for Interior
Design Accreditation (CIDA) voted to award accreditation to the interior design program at
Fanshawe College. Accreditation is for a term of six years effective October 2021.
Award of CIDA accreditation provides assurance that students graduating from the interior
design program are adequately prepared for entry-level interior design practice. Program
quality is assessed primarily through the evaluation of student learning outcomes evidenced in
student work. To determine accreditation status, the Accreditation Commission carefully
considers information provided in the program self-study and information obtained by the
visiting team during the on-site review of the program.
The Accreditation Report provides a record of findings that led to the decision on accreditation
status. The Reader’s Guide on the following page further explains CIDA’s process for evaluating
interior design programs using Standards and expectations as performance criteria.
This Accreditation Report represents CIDA’s evaluation of the interior design program leading
to the Honours Bachelor of Interior Design degree using Professional Standards 2020. No other
programs at Fanshawe College are included in this evaluation.
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Reader’s Guide

There are sixteen Standards divided into two sections. The Standards within Section I
(Standards 1-3) address the program identity and context, the Standards within Section II
(Standards 4-16) address knowledge acquisition and application.
Each Standard sets forth a general expectation without stipulating a means for achievement.
Student learning expectations and program expectations provide an instrument, or
performance criteria, for determining whether a program complies with the Standard.
Standards are in bold type, followed by expectations. For instance:
Standard

The interior design program provides a professional-level education that
prepares graduates for entry-level practice and advanced study. The
program has a mission, educational philosophy, and goals appropriate to its
context. The program engages in on-going assessment and planning ensuring
the curriculum and resources are structured to achieve its goals. The public is
able to access understandable and reliable information about the program.

Expectation

a) The program mission statement clearly identifies intent and purpose of the
interior design program.

Each expectation is evaluated based on evidence presented in the program self-study and
during the on-site review. CIDA’s evaluation of each expectation is signified by a check mark
following the expectation. Program expectations may be checked yes or no; student learning
expectations may be checked inadequate evidence; awareness; understanding; or
ability/application. The check mark options for the student learning expectations correspond
with the expected learning levels within these expectations.
Achievement of expectations is analyzed to determine program compliance with each
Standard. An executive summary is written to communicate the analysis of how evaluation of
the expectations supports the conclusion for each Standard. Program expectations that are
marked “no” and student learning expectations that are marked below the required learning
level are areas for program improvement and may impact the extent to which the program
complies with the Standard. Program and student learning expectations will include an
additional check mark if deemed a program strength. Each Standard is determined to be in
compliance, partial compliance, or non-compliance.
In order to be accredited, a program must comply or partially comply with all sixteen
Standards. Judgment of compliance is based on the expertise of experienced peer evaluators
and precedent in accreditation.
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Introductory Team Comments about the Site Visit

Program Analysis Report
1) Overall, was the Program Analysis Report well organized, complete, and accurate?
 Yes
 No
2) Additional comments on notable aspects of the Program Analysis Report:
The Program Analysis Report was well organized, although the CIDA review team did need
to ask for a few updates on evolving course numbers, clarify who taught a few courses,
and request vitae information for a few other faculty members.
Virtual Review Process
1) Was the format of the virtual visit conducive to the team’s review?
 Yes
 No
The review team found that it was helpful to have the campus and program orientation as
well as the review of the program’s virtual work display. It was a well-organized meeting.
The program had also prepared a video about their student facilities, work, activities, etc.,
which the team found helpful in understanding the context of the program and college.
2) Was the virtual review impacted by any unexpected events or circumstances?
 Yes
 No
3) Other comments on notable aspects of the virtual review:
Fanshawe College created an effective framework for their digital work display that was
easy for the review team to navigate. The team commends them on their vetting process
in the student work that was included in the documentation. The variety of documentation
including completed tests, videos, and student projects and process work was helpful for
the team to understand the work completed by students. There was cohesion between
the Program Analysis Report and the digital work display. Also, the team appreciated the
separation of additional evidence that was requested and submitted by the program
during the review.
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Introductory Team Comments about the Site Visit

Student Work Display
1)

Did the orientation to the virtual display provided by the program adequately prepare the
CIDA team to conduct the review?
 Yes
 No

2) Approximately how many total hours did the team spend reviewing student work?
31 hours
3) Overall, was the virtual display well organized and complete?
 Yes
 No
The website established by the program was complete and effectively designed. The site
included a table of contents listing all courses that we could directly access. For each
course, there was current information including (both inputs and outputs): course tags,
course-related information, lectures, readings and supplementary materials, assignments,
as well as student work. The student work was tagged for the year it was completed, and
there were typically three examples of student work as well as completed exams.
4) Requests for additional evidence:
Date
Requested

1.
Who teaches (or is responsible for) the following
courses:
Employment Preparation (COOP 1021)
BID 1 Co-Op Work Term (COOP BID1W)
Professional Communication in a Diverse World (COMM
7018)
Case Studies in Design (DESG 7018)
Contemporary Design-Origins (HIST 7012)
Design & Materials Culture (MATS 7007)

5.17.2021

Did the program
provide/identify
additional evidence?
(Yes/No)
yes

2.
What are the correct numbers / names of these
courses:
Interior Design Advanced Study 2 (EDUC 7006) or
ID Adv. Studio 2 (DESG 7037)
Mech & Safety Systems (MATS 7003) or
Building Tech 2/ Mechanical (MATS 7006)
3.
Could you provide us with a list of all the
software programs the students learn during the
curriculum?

5.17.2021

yes

5.17.2021

yes

Request
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4.
Could you provide us with a visual map outlining
a weekly schedule for students for fall and winter classes
in each year of the curriculum?
Could we have access to the College Library /
5.
research guide for the program?
Honours Bachelor of Interior Design program
6.
facilities (where are they located, pictures, what
technology included, etc.). Faculty and part time faculty:
offices and meeting spaces, (3) design studios, specific
interior design research/materials library

5.17.2021

yes

5.17.2021

yes

5.17.2021

yes

7.
When will Fanshawe’s Innovation Village addition
be complete? What is included in this addition/
renovation for the use of the Honours Bachelor of Interior
Design program?
8
Standard 1g: Could you direct us to the
program’s mission statement and goals on your website?
9.
Standard 1e: You describe a Student Satisfaction
Survey that is done each semester. Are their examples of
input from students that you used for changes in the
program or courses?
10.
Standard 3b: Could you provide photos and a
description of the faculty workstations, any offices, printer
areas, meeting areas?
11.
Can you provide to our team the input from the
Community Survey that should have been done recently?
12.
Standard 5c / 5e: Please confirm that the correct
documents were uploaded to this module:
Table of Contents / LEVEL 6 (WINTER) / Interdisciplinary
Design Practices (DESG 7022) / 5- Submissions: Students
Work Sample. All three projects appear to be for the
library. The two “Heritage” projects are not represented.
13.
Standard 5c: Please provide specific example of
understanding of collaborative technology in student work
other than Google documents in Interdisciplinary Design
Practices (DESG 7022)
14.
Standard 5e: Please indicate where to find
sustainable dental office files
15.
Standard 6a: Professional Practices 2 (BUSI
7003): Cannot find the assignments “Team building; true
colors” and “Research and Innovation Day”
16.
Standard 6b: ENVR 7007 - Please direct us to
healthcare project assignment F20, and DFD project
17.
Standard 6b: Additional projects that show
practice collaboration, labor or material sourcing, VAT,
regulatory compliance, international zoning or building
codes, supply chain, delivery, or socio-political factors as
related to design

5.17.2021

yes

5.25.2021

yes

5.25.2021

yes

5.25. 2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes
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18.
Standard 13d: Additional evidence of life safety
and life cycle cost knowledge by the students and use in
projects
19.
Standard 15f: Additional evidence of student
understanding of security and building control systems
20.
Standard 6e: Evidence of student understanding
of the differences between business formations, such as
sole proprietorship, corporations, consultancies, etc.
21.
Standard 6g: Additional evidence of a
comprehensive assignment that demonstrates student
understanding of instruments of service other than in
Professional Practices 2 (BUSI 7003)
22.
Standard 6f: Additional evidence of
understanding of elements of project management;
including projections, budgeting, billing and scheduling
other than in Professional Practices 2 (BUSI 7003)
23.
Standard 6n: In course EDUC 7007, please direct
us to Assignment 7: Reflective Writing and CP Update
24.
Standard 12g: Could you provide examples of
student understanding of color terminology?
25.
Standard 12h: Could you provide us with specific
student projects where students’ work includes
application of color principles and theories?
26.
Standard 14e and f: Could you provide examples
of student work regarding water and waste systems?
27.
Standard 1: Every 5 years the program has to go
through a review. When did the last one conclude, and
when will the next one be done?
28.
Standard 2: With the program currently
interviewing for a new faculty member, is the program
currently offering all courses? What will the new faculty
member be responsible for when they join the program?
29.
In reviewing the capstone projects in Interior
Design Advanced Studio 2 (DESG 7037), we would like to
see examples (1-3) of students' final presentations in the
previous two years (2019, 2021)
30.
Standard 15g: Provide additional evidence of
vertical and horizontal systems of transport and
circulation such as stairs, elevators, or escalators
31.
Standard 7b: Building Technologies 2 (ENVR7006): Please provide graded assignments for test
submission #1
32.
Standard 9b: Recorded student presentations
demonstrating oral communication
33.
Please provide a bio for extra faculty member
who attended the adjunct faculty meeting with us
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6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.2.2021

yes

6.8.2021

yes

6.8.2021

yes

6.16.2021

yes

6.16.2021

yes

6.16.2021

yes

6.22.2021

yes
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34.
Standard 5c: During our meeting with the
program coordinator, she noted evolving technology that
was used with students for their capstone projects to
create a digital walkthrough of their project. We asked
during the meeting if she could provide us with photos or
other outputs for this work.
35.
Page 14 of the Program Analysis Report describes
a Learning Commons (#3028) for the interiors program. It
notes that students have 24-hour access to this space, is
student managed, and has a laptop and printer as well as
space for resources and materials. Also space for
collaboration and layout space for small groups. Could we
see current pictures of this area, and is this the current
use of this space?

6.22.2021

yes

6.22.2021

yes

5) Other comments on notable aspects of the student work display:
The quantity of work included in the student work display was notable. Being a polytechnic
college, students have 511 semester hours in eight semesters. This results in students
having many courses; therefore, the display included more student output than is usually
included in a CIDA review.
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Interviews
1) How many full-time and part-time faculty members and instructional personnel were
interviewed?
Current full-time faculty
Current part-time faculty

4
6

Full-time faculty interviewed
Part-time faculty interviewed

5*
5

* The number of faculty members interviewed included the newly added faculty member,
a faculty member on maternity leave, and a recently retired faculty member as well as the
program coordinator.
Approximately how much time did the team spend conducting these interviews?
Adjunct and part-time faculty: 1 hour
Full-time faculty: 1 hour
Program coordinator: 1 hour
New full-time faculty member: 30 minutes
2) Approximately how many students from each level of the program were interviewed?
Freshmen
Sophomores
Juniors
Seniors
Recent graduates

1
3
3
2
3

How much time did the team spend conducting these interviews?
The first meeting with freshmen and sophomores was 45 minutes in length. The second
meeting with juniors, seniors, and recent graduates was 1 hour and 15 minutes.
3) Approximately how many studio classes and/or student critiques were observed? How
much time did the team member(s) spend on these observations?
Due to the timing of the review (summer) and being a virtual review, the review team was
not able to observe classes. However, the college provided videos of student presentations
from a few courses for the team to gather evidence.
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4) Approximately how much time did the team spend interviewing the program coordinator?
Did the team interview any unit administrators other than the program coordinator? If so
who and for how long?
The review team interviewed the program coordinator by herself for 1 hour and with the
new faculty member (joined in May) for 30 minutes. The program administration interview
included the associate dean of the School of Design, the dean of the Faculty of Creative
Industries, and the curriculum consul of the Centre for Academic Excellence. This interview
was approximately 45 minutes.
5) Did the team conduct an exit interview with program faculty?
 Yes
 No
6) Did the team conduct an exit interview with institutional administration?
 Yes
 No
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Notable Aspects of the Program
1) Notable and/or innovative aspects of the program’s circumstances:
The interior design program at Fanshawe College is located in London, Ontario, Canada,
which is a community of approximately 384,000 people. The college is a public institution
with four campuses located in London, Simcoe, St. Thomas, and Woodstock, and has over
21,000 full-time students. Fanshawe College is one of only seven colleges in Ontario to
have achieved Canadian Polytechnic status. From the students’ perspective, the
differentiating factor in achieving their bachelor’s degree at a polytechnic is that their
program of study combines the in-depth theoretical learning found at universities with
practical, technology-based skills training. This form of education is a unique characteristic
of polytechnics; it is intense and highly technical.
The Honours Bachelor of Interior Design program is a division of the School of Design and
located in the Faculty of Creative Industries School. The program includes 511 semester
hours and a required internship of at least 400 hours. Coursework is delivered by web
technology, email, and message boards, and learning is paced to meet the course
outcomes within the 15-week semester. This is the first time for the college to seek a CIDA
accreditation for the program. The Ontario Ministry of Colleges, Training and Universities
has renewed this course until 2027. The Honours Bachelor of Interior Design program at
Fanshawe College is recognized by the Association of Registered Interior Designers of
Ontario (ARIDO).
Notable aspects of the program include the balance of theoretical, practical, technical, and
research-based skills gained by students through experiential learning, as well as their use
of case studies across the curriculum. Students study design decisions, use construction
site photographs to study construction processes and elements, and also use precedent
studies to understand tangible examples as part of their design research and learning
process. The emphasis on creating environmentally sustainable projects also grounds
students in a holistic approach to developing sustainable solutions for their design
projects.
Another notable aspect of the program is the requirement for students to complete two
courses that focus on human-centric design, Human Environmental Relations (ENVR 7006)
and Human Factors (INDS 7009), which fully immerse students in human-centric design
during their first year in the program. Also notable is the inclusion of two research
methodology courses, Research Methods I and II (METH 7011, METH 7012). Throughout
the curriculum, students are required to use evidence-based design, accepted research
methodology in the form of APA writing style, and proper academic research sources.
Almost all studio projects include a research component and citations in the final
presentation.
The degree is offered at a single campus location in London, Ontario. During normal
operations, all core interior-design-related courses are taught face-to-face. Similar to many
educational institutions, however, online delivery has been adopted during the COVID-19
pandemic to align with public health requirements.
Fanshawe College
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Standard 1. Program Identity and Context. The interior design program provides a
professional-level education that prepares graduates for entry-level practice and advanced
study. The program has a mission, educational philosophy, and goals appropriate to its
context. The program engages in on-going assessment and planning ensuring the curriculum
and resources are structured to achieve its goals. The public is able to access understandable
and reliable information about the program.
Intent: This standard ensures that accredited interior design programs prepare graduates for success
in entry-level interior design practice and advanced study. In support of this, programs should
thoughtfully articulate a mission statement that is informed by institutional context, educational
philosophy, and program distinctiveness. Programs also should engage in assessment and planning
processes that ensure program goals, curriculum content, and delivery methods align with their own
mission and that of the institution. Accredited programs demonstrate accountability by accurately
communicating information to the public.

 Compliance
 Partial Compliance
 Non-Compliance

No

Yes

The following expectations contributed to the overall assessment of the Standard:

a)

The program mission statement clearly identifies the intent
and purpose of the interior design program.





b)

The program mission and educational philosophy
appropriately reflect the program’s context and the
requirements for entry-level interior design practice and
advanced study.





Program goals are appropriate to the mission and
adequately address the content and student learning
required for entry-level interior design practice and
advanced study.





The curriculum follows a logical sequence and is structured
to achieve the program mission and goals and prepares
graduates ready for entry-level practice and advanced
study.





e)

The program has documented procedures to monitor the
placement of graduates, and uses the data for program
assessment, strategic planning, and program improvement.





f)

The program uses structured methods to gather internal
and external feedback and information from a variety of
stakeholders in assessing its mission, goals, content, and
effectiveness.1





Clear and reliable information is available to the public
about the program’s mission, curriculum, and faculty, and
other distinguishing attributes such as educational
philosophy and goals.





Program Expectations

c)

d)

g)
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Standard 1. Program Identity and Context. The interior design program provides a
professional-level education that prepares graduates for entry-level practice and advanced
study. The program has a mission, educational philosophy, and goals appropriate to its
context. The program engages in on-going assessment and planning ensuring the curriculum
and resources are structured to achieve its goals. The public is able to access understandable
and reliable information about the program.
Narrative Assessment
The interior design program provides a professional-level education that prepares graduates
for entry-level practice and advanced study. The program has a mission, educational
philosophy, and goals appropriate to its context. The program engages in ongoing assessment
and planning, ensuring the curriculum and resources are structured to achieve its goals. The
program’s website is in the process of being updated to include the mission statement and
updated faculty and program coordinator information.
The Honours Bachelor of Interior Design (BID) program’s mission statement clearly identifies
its intent and purpose. The mission of the BID program is “to provide students with the
balance of theoretical, practical, technical and research-based skills to meet both the CIDA
Professional Standards and the standards of the employer community. The comprehensive
curriculum is delivered by an interdisciplinary group of faculty members augmented by
community partners and prepares students to practice internationally as interior designers
and/or pursue graduate education. The student-centered environment that the faculty and
facilities provide fosters creative design thinking and the development of state-of-the-art skills.
In keeping with the polytechnic model, the program faculty nurture and develop community
partnerships that provide extensive opportunities for students’ experiential learning.”
The mission, vision, and values of the program fit within the Fanshawe College mission: “From
principle to practice to positive impact in our community and around the world, Fanshawe
Research confronts real problems with thoughtful, pragmatic and beneficial solutions while
engaging and inspiring new generations of innovators.” The program’s mission statement and
educational philosophy also reflect the requirements for entry-level interior design practice
advanced study. The program’s conceptual framework for responsive design, or “pillars”
(Human Centric, Authentic, Immersive, Technology Enhanced, Integrative, Globally Sensitive),
are the lenses the faculty team use to evaluate curriculum decisions, maintain currency, and
provide leadership in the profession as interior design educators. These six program pillars are
threaded through the curriculum to prepare graduates with the knowledge, skill, and mindsets
for entry-level interior design work in a variety of contexts from freelance, to corporate and
public sector design. The college also has a “Signature Learning Experience” that they note is
the foundation of their education. This includes multi-disciplinary projects, global projects, live
client interactions, applied research, and entrepreneurship. Key elements of these experiences
include self-direction, social intelligence, resilience, adaptive thinking, understanding
implementation skills, complex problem solving, and global citizenship knowledge.
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Standard 1. Program Identity and Context. The interior design program provides a
professional-level education that prepares graduates for entry-level practice and advanced
study. The program has a mission, educational philosophy, and goals appropriate to its
context. The program engages in on-going assessment and planning ensuring the curriculum
and resources are structured to achieve its goals. The public is able to access understandable
and reliable information about the program.
The program’s goals are appropriate to the mission statement. Students are educated to enter
careers within the profession, commence professional licensing preparation, and/or pursue
further education. The program strives to:
• Reflect and maintain a culture that integrates a studio environment, exploratory processes,
experiential learning, technical design communication, and community integration.
• Provide a supportive learning environment that accommodates students’ learning and
diversity.
• Provide interior design education that is human-centric.
• Remain current in the technical areas that support the communication of interior design
concepts for a variety of built environments.
• Maintain accepted academic and professional standards of performance.
• Implement authentic learning through community projects, field trips, seminars, co-op, and
study abroad opportunities that prepare design students to meet the demands of
contemporary business and industry.
• Prepare students to think critically, write clearly, and speak persuasively when
communicating their design ideas.
The curriculum follows a logical sequence to achieve program goals. The curriculum develops
students’ knowledge and a critical understanding of the key concepts, methodologies, current
advances, theoretical approaches, and assumptions in the discipline. This learning is nurtured
and evaluated from the introductory level through to the culminating levels of this four-year
degree program. Interior design studios are included in each semester along with additional
learning courses.
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Standard 1. Program Identity and Context. The interior design program provides a
professional-level education that prepares graduates for entry-level practice and advanced
study. The program has a mission, educational philosophy, and goals appropriate to its
context. The program engages in on-going assessment and planning ensuring the curriculum
and resources are structured to achieve its goals. The public is able to access understandable
and reliable information about the program.
First-year courses focus on key design foundations, concepts, and theories with clearly defined
single-cell design challenges (e.g., spaces less than 1000 sq. ft. with limited occupancy loads
and complexity). Courses include design studio, design theory, sustainability, human factors,
and human-environmental relations. In year two, more specialized information and complex
design challenges are introduced and augmented via course topics related to design theory,
interior detailing, building materials, and lighting. By year three, students complete larger,
more complex projects that engage community partnerships and are multidisciplinary and
collaborative. These activities are supported with a more technically advanced curriculum and
application of research skills. Courses in this year include history, sustainability, research
methods, case studies, professional practice, design communication, and interdisciplinary
design. The required internship occurs after this third year of the curriculum. In the fourth
year, students identify their preferred sector of design and develop an evidence-based design
(EBD) thesis that culminates in the completion of a capstone project that reflects achievement
of the professional standards. Courses in the fourth year include design communication,
professional practice, site studies, and interior detailing along with the thesis preparation
course and an independent study course.
The program documents the placement of graduates and uses the information for program
assessment. Program graduates and their employers are sent a survey six months after
graduation for the program to gather their input. Graduating students have suggested, and the
program implemented, some changes in rubrics to match assignment sheets or project briefs
in specific courses.
The program uses structured methods to gather internal and external feedback and
information from a variety of stakeholders in assessing its mission, goals, content, and
effectiveness. Students have the opportunity to participate each semester in a college-wide
Student Satisfaction Survey (SFS), which has been done over the past 20 years. The SFS collects
data on students’ experience in their academic program, including quality of teaching,
workload, pace of delivery, timeliness, and efficacy of learning materials. Each semester, the
school and the faculty team receive a report that summarizes student satisfaction by course
section relative to the school/college mean satisfaction scores. The college provided the CIDA
review team with a synopsis of past years’ reviews and noted that for changes in courses, they
created student focus groups as part of the information gathering process.
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Standard 1. Program Identity and Context. The interior design program provides a
professional-level education that prepares graduates for entry-level practice and advanced
study. The program has a mission, educational philosophy, and goals appropriate to its
context. The program engages in on-going assessment and planning ensuring the curriculum
and resources are structured to achieve its goals. The public is able to access understandable
and reliable information about the program.
Every five years, each program at Fanshawe College participates in a program review. This
extensive quality assurance review is informed by program enrollment, retention, and
employment trend data. The process includes curriculum mapping against learning outcomes,
a faculty focus group, a student focus group, and an employer focus group. Findings of the
program review culminate into a final assessment report and schedule for program updates.
The last program review was completed in 2019. Other avenues of assessment by the program
include the Co-op Work Experience Assessment, focus groups with external stakeholders
(employers, alumni, subject matter experts), as well as ARIDO review and feedback. Through
these assessments, the program strengths and gaps were identified for curriculum
modifications. Also, the program's promotional materials about the program were audited to
determine that they were in alignment with the program’s mission and goals.
The Program Advisory Committee (PAC) for the BID program is composed of interior design
practitioners and affiliated professionals from across southwestern Ontario and meets a
minimum of once a year. The PAC is kept abreast of the degree activity including curriculum
updates, co-op work study and graduate placement, equipment purchases, space
improvements, faculty and student awards, student events and exhibitions, new community
contacts, and collaborations. In their meetings with the PAC, faculty members discuss
emerging trends that should be reflected in the curriculum. This annual meeting with the PAC
is supplemented by ongoing industry engagement via student projects, faculty research
initiatives, and guest speaker engagements.
Course updates are ongoing and responsive to market needs. Major curriculum changes for
the program that have resulted from these reviews in the last three years include the
following:
•

Interior design studios were increased to 90 instructional hours to allow for more
integrated connections, in-depth exploration, and critical analysis of design problems as
well as to introduce reflective practice.

•

Professional Communications was added as a new non-core course to help students
successfully apply the principles of intercultural communication to documents and to
create professional documents that adhere to workplace expectations and that implement
appropriate tone and style decisions. This course also helps prepare students to
summarize texts, write research reports that adhere to APA citation style, and give
successful presentations.

•

Building Technology/Lighting and Building Technology/Mechanical were moved to allow
for earlier practical application to design studio courses.

•

Research Methods 1 was moved to an earlier semester to facilitate students’ ability to
successfully integrate/apply more advanced research methods into their in-class and co-op
work experience.

Fanshawe College

15

October 2021 Accreditation Report

Standard 1. Program Identity and Context. The interior design program provides a
professional-level education that prepares graduates for entry-level practice and advanced
study. The program has a mission, educational philosophy, and goals appropriate to its
context. The program engages in on-going assessment and planning ensuring the curriculum
and resources are structured to achieve its goals. The public is able to access understandable
and reliable information about the program.

•

Interior design studios were increased to 165 instructional hours to allow for more
individual student time with internal faculty advisors and industry-based mentors so they
could be more reflective in their design concept decision-making.

The program website includes clear and reliable information regarding admission
requirements, required courses, career opportunities, faculty short bios, program advisory
committee members, student work, and student statements. Also, award winning student
work and photographs of students who won the awards are provided. The website was
updated in the last few weeks of the CIDA review, and the mission statement and values of the
program were added. Faculty and program coordinator changes this year were not included in
this update.
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Standard 2. Faculty and Administration. The interior design program has an effective
administrative structure, as well as adequate and appropriate faculty and administrative
staff to successfully lead and deliver the program.
Intent: This standard ensures that accredited interior design programs have adequate support from
their institution and administration. All personnel associated with the program are qualified by
appropriate education and experience.

 Compliance
 Partial Compliance
 Non-Compliance

No

Yes

The following expectations contributed to the overall assessment of the Standard:





Program Expectations
a)

The number of faculty members and other instructional
personnel is sufficient to implement program objectives.1a
1b

A majority of faculty members and other instructional personnel
with interior design studio supervision have:
b)

earned a degree in interior design.





c)

passed the complete National Council for Interior Design
Qualification exam.





d)

Faculty members and other instructional personnel have
academic or professional experience appropriate to their
areas of responsibility.





The individual with primary responsibility for program
coordination:
e)

is full-time and qualified by education and experience to
administer an interior design program.





f)

participates in the recruitment, evaluation, and retention
of program faculty and instructional personnel.





g)

ensures that the program engages in on-going planning
and assessment.
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Standard 2. Faculty and Administration. The interior design program has an effective
administrative structure, as well as adequate and appropriate faculty and administrative
staff to successfully lead and deliver the program.
Narrative Assessment
The interior design program is working to provide appropriate faculty and administrative staff
to successfully lead and deliver the program.
The number of faculty members and instructional personnel is currently in evolution to
implement the interior design program goals. There have been many changes in the program’s
full-time and adjunct faculty in recent years. There are five full-time program faculty positions,
and recent changes include one long-time faculty member retiring, another one resigning for
personal reasons, and a third faculty member has been on an 18-month maternity leave and
will be returning in December 2021. To fulfill the program’s annual rotation of courses, more
adjunct faculty have been added. Two adjunct faculty members have also taught studio
courses.
The majority of faculty members teaching interior design studio courses have earned a degree
in interior design and have passed the complete NCIDQ exam. Six faculty members, including
two adjuncts, have been responsible for studio supervision. All six have either a master’s
degree or PhD in interior design (one PhD is in environmental design, which includes
architecture, landscape architecture, industrial design, interior design, and urban planning).
Other degrees held by faculty include architecture, art history, urban design, architectural
science, sociology, philosophy, and psychology. Four of these six faculty members have NCIDQ
certification.
Faculty members have appropriate professional experience and education to teach their
courses. Research completed by faculty include topics of LED technologies, digital fabrication
techniques, sustainability, neuro-considerate design, therapeutic environmental design,
quality of life design, transdisciplinary and collaborative design build, psychological influences
of color and light, architectural visualization, as well as LEED certified workplaces.
Organizations they belong to include ARIDO, ASID, IDC, IDEC, LEED, and LOMAA (Media Arts
Association). The full-time faculty members continue their education and remain current in
their areas of teaching or research through CEUs as well as conference and workshop
attendance with their presentation of papers and research. During the interview with the
program coordinator, she noted that faculty members are working on their involvement within
related communities, for example, joining board of director positions to create opportunities
to share student successes and the program, and provide events, etc., for students.
The program faculty members have access to the administration of the Faculty of Creative
Industries including with the dean and the associate dean of the School of Design. During the
faculty interview, they noted that the administration is supportive of their teaching. The
program coordinator said that she has regular contact with the administration as well as
frontline support of people from the administration office front desk. She noted that the
faculty is a strong team working together along with the adjunct staff. Faculty meetings occur
once a month, usually to review student issues. Their plan is to continue these dialogues
through technology.
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Standard 2. Faculty and Administration. The interior design program has an effective
administrative structure, as well as adequate and appropriate faculty and administrative
staff to successfully lead and deliver the program.
The program coordinator is full time and qualified to administer an interior design program.
The program coordinator volunteered for the position of program coordinator in March 2021.
Previous to this, the position had been temporarily filled by the associate dean after the
maternity leave of the previous program coordinator in spring 2020. The role of the program
coordinator at Fanshawe College is to act as a liaison for the program, coordinating between
the faculty, adjunct faculty, and administration. The new program coordinator has substantial
industry connections and 18 years of teaching experience at Fanshawe College as well as
ARIDO, IDC, IDEC, and NCIDQ qualifications. Her education includes a Masters of Interior
Design degree from the University of Manitoba as well as a Bachelor of Interior Design degree
from Ryerson University. She has held various design and project management positions at
design firms. Her research covers design for long-term care, dementia, and Alzheimer care
facilities. In 2017, she was awarded the Interior Designers of Canada Milliken Design Research
Award. Also, she was issued a grant (SSHRC) in 2020 (to present) to study the impact of COVID19 on residential dining practices.
The program coordinator does not participate in faculty reviews, evaluation, or retention. This
is done by the associate dean and other administrative personnel at the college. For the recent
full-time faculty member hired in the program, the program coordinator was part of the team
that interviewed the candidates along with another faculty member, the associate dean, and a
Fanshawe College human resources individual. This is a program weakness.
The program coordinator participates in ongoing program planning and assessment of the
program. The program team meets at the end of spring and/or the start of the fall semester to
discuss enrollment, student mix, curriculum updates, and experiential learning events. On a
semester basis, faculty members meet to discuss opportunities and challenges related to the
current teaching semester, be they student or curriculum related. The School of Design also
hosts term start and end meetings to review college-wide initiatives and school-specific plans.
This information is supplemented by school-wide email communications. The program
coordinator noted that after the end of the last semester, she set up a master list of issues that
the program would like to accomplish, and they will need to set up sub-committees to review
implementation. She noted they want to analyze the program and be sure students are
successful at each of the benchmarks. They want to analyze how technology is introduced to
students and also to introduce the fabrication studio to first-year students. Other goals include
continuing to build on industry partnerships, sharing faculty research and collaborating on
research, and creating a sense of community within the program.
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Standard 3. Learning Environment and Resources. The interior design program has adequate
facilities and resources to achieve program goals.
Intent: This standard ensures that accredited interior design programs provide students, faculty, and
staff with adequate support. Additionally, the standard ensures that the program provides a
constructive and respectful learning environment that is supported by appropriate resources.

 Compliance
 Partial Compliance
 Non-Compliance

No

Yes

The following expectations contributed to the overall assessment of the Standard:

Faculty members and other instructional personnel have
access to appropriate facilities and equipment for course
preparation, project evaluation, administrative activities,
and meetings.





b)

Instructional facilities and workspaces support program
objectives and course goals.1





c)

The program provides a constructive and respectful
learning environment that encourages professionalism and
engagement across faculty, staff, and students.





d)

Equipment and technological support is available and
appropriate to support program objectives and course
goals.2





e)

Students have convenient access to a current range of
information (bound, electronic, and/or online) about
interior design and relevant disciplines as well as product
information and samples.





Program Expectations
a)
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Standard 3. Learning Environment and Resources. The interior design program has adequate
facilities and resources to achieve program goals.
Narrative Assessment
The interior design program has facilities that are currently a constraint for the program.
The CIDA review team was introduced to existing facilities, which are located in Building H,
through campus maps as well as a video that was viewed as part of the orientation meeting.
The team reviewed images of the classrooms, fabrication studio, as well as the fabrication and
materials library. Also, photographs of the faculty workstations and meeting spaces were
provided. The first floor of Building H includes the fabrication studio and the Siskind Gallery.
Computer labs are located on the second floor. The third floor included two dedicated
classrooms (one for third year and one for fourth year) equipped with desktops, podium,
projector/screen, and WiFi. The classrooms have pinnable walls and moveable tables and
chairs for students to use. There are also two classrooms shared with other programs for firstand second-year interior design students. A small learning commons/sample room/materials
and finish library is located adjacent to the third-year classroom. This room is used by faculty
and third- and fourth-year students via a swipe card for storage, meeting space, and layout
space.
The existing facilities are not supporting the class size of the program, which continues to
increase. There are 38 freshman students signed up for the fall semester. The existing
classrooms are not large enough to handle this number of students and the many items they
must have with them in the studio to support their work. The studio classrooms shared with
other programs present a challenge with the large number of students, as they often need to
ask the faculty questions before or after class. The faculty members are using the hallway and
storage rooms to talk with students, and this can be an issue if there are confidential issues to
be reviewed. Some faculty members noted they are trying to have the last scheduled class so
they can remain and talk with their students after class. The program coordinator has made an
agreement with a local furniture dealership for students to work at their downtown showroom
to provide them much needed studio space not available at the college. Additionally, the firstand second-year students do not have dedicated studio space, and these classrooms and the
computer labs are tightly scheduled. There is no area to establish a permanent display of
student work, which is important to create a studio culture (a program goal), nor is there
sufficient storage space. This is a program weakness.
The faculty offices are located on the third floor of an adjacent building on campus, Building
M. Faculty members have workstations in the shared office area for faculty of the creative
industries. The associate dean noted that faculty members have workstations (with printers,
etc.), and this is a 20-year-old office area that needs to be renovated. The workstations are not
large enough for the faculty to grade student work, and they are usually used for storage of
textbooks, reference materials, and expensive tools they don’t want to leave in the
classrooms. Due to COVID, faculty members are currently using their own home offices to
grade student projects.
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Standard 3. Learning Environment and Resources. The interior design program has adequate
facilities and resources to achieve program goals.

The addition of needed meeting space at the college will be addressed as part of the
Innovation Village renovation ($55 million budget), which began in fall 2020 and will be
complete by 2022-2023. Fanshawe College’s Innovation Village addition will include a multimillion-dollar collaborative teaching and learning space featuring open learning commons,
professional presentation spaces, entrepreneurship supports, indigenous programming
supports, and other specialized digital equipment like 3D printers. Phase I, Learning Commons
and Indigenous Spirit Assembly, recently opened for students to use. The renovation project
has also given students the opportunity to be part of the construction administration process
and visit the job site, understand shop drawings, and see installation first hand. Honours
Bachelor of Interior Design students will utilize all aspects of Innovation Village, including the
library, student meeting rooms, common space, virtual reality, maker space, etc. The college
library was also renovated as part of this project. This new addition will not resolve the issue of
student studio space or the need for meeting space with students adjacent to the studio
classrooms within their current building premises.
During the interview with the program coordinator, it was noted that students and parents
choose institutions based on the 'physical spaces' and amenities available. The current
facilities are not supporting the goals of the program to maintain a studio environment and
have a supportive learning environment. During the interview with the program
administration, it was noted that the main goal for them includes expanding the facilities for
the program. The new Innovation Village will give students access to increased technology
opportunities, but will not impact the existing studio and classroom situation.
The program provides a constructive and respectful learning environment that encourages
professionalism. The college and the Fanshawe Student Union have a Rights and
Responsibilities document that outlines college and student responsibilities to each other. This
is signed each year by the FSU president and the college president. The college has ‘respect in
the workplace’ training policies and is establishing an Equity, Diversity and Inclusion (EDI)
office. There is a sexual prevention advisor in the counseling area, and the college also has an
Ombuds office to support student concerns about academic procedures. During the faculty
interview, they noted that if there is a human relations situation it will be addressed, and there
is a manual and handbook on respectful environments. The college and administration are
supportive of the interiors program, faculty, and students. There is also a National Health
Center as well as success advisors for students.
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Standard 3. Learning Environment and Resources. The interior design program has adequate
facilities and resources to achieve program goals.

During the interview with adjunct faculty, they noted that respect for faculty and their
interests is important, as well as respect for students in terms of confidence, confidentiality,
and accommodating their needs. During the student interview, they discussed their
connection to local professional firms that are encouraged by the program faculty and how
these professional connections are role models for learning to act more professionally. Area
professionals provide presentations and critique student projects as well as bring specific
expertise as advisors for capstone projects. The program coordinator shared that they are also
involving more student representatives to engage students throughout the student body.
Before the pandemic, the program had a mentorship program that paired students in different
years of the program so they could exchange information, connect, share textbooks, and learn
tips and techniques to encourage a constructive environment among students. As the
pandemic concludes, the program will resume lunch and learn programs with the industry and
guest presentations.
Equipment is available and appropriate to support program objectives and course goals;
however, technological support is lacking. Students bring their own laptop devices to use for
their course work and also have access to more than 2800 computers on campus, including
both PC and MAC platforms. These are located across all campus locations within computer
labs, homework labs, resource centers, and the library. During the student interview, they
noted that many of the college-provided computers need to be updated to be faster and also
to be able to run graphics programs for rendering projects. They also discussed the print shop
on campus and noted that it produced good quality printing and was less expensive than other
local printing companies; however, it was not always possible to use it due to brief hours of
operation.
Computational design strategies used in the program include coding information into 3D
models using computer software (such as Rhino) to allow students to create and test options
in real time and share performance data for the creation of “intelligent” spaces that are
evidence-based. This augmented design process illustrates how buildings, with their elements
and systems, can be connected and smarter and thereby provide designers with information
to make informed decisions on materials and construction to enhance sustainable design
solutions (such as net-zero performance). They also assist students to “tune into” human
needs and reshape settings 24/7 to accommodate a wide range of activities. AutoCAD,
SketchUp, Adobe Creative Suite, Revit, Lumion, and Enscape are the software programs used
by students throughout the curriculum. The technology enhanced curriculum includes
teaching and learning via tools such as virtual reality and augmented reality. Use of these tools
reinforce human-centric user experience and provide students with opportunities to build on
their design thinking process through the ability to experience, edit, and refine their design
proposals. Examples of students using the virtual reality equipment were shown in a video
introducing Fanshawe College and the Honours Bachelor in Interior Design program to the
CIDA team. Students use this virtual reality equipment through an outside firm for their
capstone project. Students and their external capstone advisor take a virtual walkthrough of
the project at this outside firm. The building under renovation, Innovation Village, will offer
this 3D opportunity to students. Currently, students are also exposed to a design firm’s use of
cameras on site during construction. Another design firm introduces students to their project
management software.
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Standard 3. Learning Environment and Resources. The interior design program has adequate
facilities and resources to achieve program goals.

A current issue for the program is software training and technical support for this software and
for students. During the interview, students noted that they often had to teach themselves
software programs, which they found challenging. In the PAR, it was noted that as part of the
college’s self-study process, student feedback was collected via a focus group. Student
participants expressed a need for enhanced software training. This is currently a program
weakness. In response, the program has introduced a new technology ‘boot camp’ to week 1
of the fall semester for each year of the program. The boot camp will offer students an
introductory tutorial to the software applications to be used in the program during that
academic year.
Students have supplementary opportunities to embrace both the craft and function of design
through working hands-on with traditional wood shop materials and technology-enhanced
machinery, such as Computer Numerical Control (CNC) milling, laser and water jet cutting, and
digital modeling fabrication. The program’s fabrication studio is equipped with traditional
woodworking tools and machinery, a CNC machine, laser cutter, and 3D printing machines.
During COVID restrictions, only 15 students at a time are allowed in the workshop, and a
faculty member must be present. With the large number of students in a class, it is impossible
to have a faculty member in both places, as all class members cannot be in the workshop. The
students were appreciative of the opportunity to learn and work in the workshop and were
complimentary about the staff in this area to teach them skills.
Students have convenient access to a wide range of Information about interior design and
relevant disciplines as well as products. Students discussed during the interview that with the
transition to online learning during the pandemic, the Fanshawe Library Online database has
been helpful to them. The role of Library and Media Services (LMS) is to assist and support the
teaching/learning process at Fanshawe College by providing the following:
•
•
•

Materials (physical and digital) and appropriate facilities
Reference services (in-house and virtual), access services (includes course reserves and
interlibrary loan), and media services (hardware and software bookings and
production assistance)
Service and collections support for specified course work; support of college curricula;
administrative processes; self-enrichment
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Standard 3. Learning Environment and Resources. The interior design program has adequate
facilities and resources to achieve program goals.

Within the library, there are approximately 300 books related to the subjects of interior design
and architecture. The library provides collections of books, eBooks, periodicals, databases,
government publications in e-format, audio-visual material and equipment, streaming video
collections, and recommended web resources. The eBook collection has grown substantially
and includes EBSCO and ProQuest academic eBook collections. These eBook collections
provide access to over 300,000 titles supporting research on all subject areas. LMS provides
24/7 online access to interior design resources via a Research Guide created specifically for the
Honours Bachelor of Interior Design program. There is also a Teaching, Learning & Research
Guide created specifically for faculty; direct access to subscription and open access resources
in the field are facilitated by LMS. Full-time and adjunct faculty discussed the need for more
tactile books on the profession and history, which would be helpful for students. The program
is working with their research and curriculum consultant to develop course guide models
including curate relevant resources, as well as instructional content that explains and
reinforces library research and information literacy concepts.
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Standard 4. Global Context. Interior designers have a global view and consider social,
cultural, economic, and ecological contexts in all aspects of their work.
Intent: This standard ensures that graduates are prepared to work in a variety of contexts as well as
across geographic, political, social, environmental, cultural, and economic conditions. Graduates are
exposed to ethical considerations in making decisions.

 Compliance
 Partial Compliance
 Non-Compliance







Student Learning Expectations
a)

Students understand that human and environmental
conditions vary according to geographic location and impact
design and construction decisions. 1a 1b

Ability/
Application

Understanding



Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Student work demonstrates understanding of:









c)

how systems thinking informs the practice of interior
design. 3a 3b









Yes

how social, economic, cultural, and physical contexts inform
interior design. 2

No

b)











Program Expectations
The interior design program provides:
d)

exposure to the current and emerging issues that are
shaping contemporary society and the world.

e)

exposure to a variety of cultural norms.

f)

opportunities for developing multi-cultural awareness.4
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Standard 4. Global Context. Interior designers have a global view and consider social,
cultural, economic, and ecological contexts in all aspects of their work.
Narrative Assessment
Students develop global sensitivity and consider social, cultural, economic, and ecological
contexts throughout their program experiences. The program provides learning opportunities
that address global issues in relation to systems thinking, the various contexts that inform
interior design decisions, and the geographic impact on design decision making. As students
progress through the program, their familiarity with effective design processes enables them
to understand complex problems as a system of interconnected issues.
Students understood how human and environmental conditions vary according to geographic
location and that these conditions impact design and construction decisions. In Interior Design
Studio 1 (DESG 7035), students sketched and analyzed worldwide concepts of shelter in
diverse locations with various geographic conditions. In Design Studio 4 (DEG 7017), students
wrote papers about conditions impacting the design and location of rural homes outside of
Canada. Students explored a variety of human and environmental conditions in the context of
place and geographic location in Interior Design Studio 5 (DESG 7019), as observed in their
research for the multicultural restaurant project. In their sketchbook project, students created
annotated sketch interpretations and drawings of case precedents exploring the elements of
design as expressed in interiors from around the world. Students explored globally located
projects designed by multiple renowned architects/designers. For the Dar Al-Uloum Library
project from Interdisciplinary Design Practices (DESG 7022), students developed reports
describing geographic conditions particular to the Sahara.
Early in the curriculum, students developed an understanding of how social, economic,
cultural, and physical contexts inform interior design. Students learned about social contexts
and scale issues when designing for children for project 1 from Interior Design Studio 1 (DESG
7035). During this project, students drew visual journal notes with images in their sketchbooks
to explore contexts of place and global places while analyzing form, line, space, and historical
influences. Concurrently in the group color project from Design Theory 1 (DESG 7036),
students framed color theory discussions within the context of issues such as the economy,
baby boomer futures, climate change, and considerations of world powers, such as the United
States of America. Students expressed ideas about how globalization has an impact on
changing world values and subsequently how we see and understand color in contexts of
cultural awareness. Students documented current social, economic, and physical contexts in
relation to the changing nature of the workplace as part of their group research for the
corporate office project in Interior Design Studio 3 (DESG 7012). For the multicultural
restaurant project in Interior Design 5 (DESG 7019), students investigated global cultures,
diverse geographic locations, and how cultures in these diverse locations influenced design
concepts for restaurants. Students also explored cultures in the context of the pandemic and
the global issues that arise. In one example for Thai cuisine, the student sketched and
documented cultural norms, symbolism, religion, and traditions of Thailand and Thai culture.
In another example, cultural elements of Ireland were documented including national
traditions, artists, and cultural identity markers as framing the inspiration for the Jade
restaurant project. Through their research for the Dar Al-Uloum Library project from
Interdisciplinary Design Practices (DESG 7022), students developed an understanding of how
contemporary society impacts their surroundings. They produced research and programming
packages that included an analysis of these considerations. Issues explored included gender,
cultural norms, and local gender and cultural expectations. Students researched climate
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Standard 4. Global Context. Interior designers have a global view and consider social,
cultural, economic, and ecological contexts in all aspects of their work.
change and its impact on both local culture and design practices for the Westminster Ponds
project from Interior Design Studio 6 (DESG 7021). Students considered health, wellbeing,
sustainability, and environmental enhancement as well as cultural context in their planning
and materials choices for this project, which included the design of three wellness center
pavilions. Students’ booklets and presentations for this project included alternative process
ideas based on their research on indigenous culture, wellness, and climate change.
Students applied systems thinking to inform their interior design projects. They considered
design problems from a holistic perspective and investigated several project-specific issues
and contexts (as the parts of the system) for each project, which impacted their interior design
solutions. Systematic thinking processes are introduced in first-year studio and theory courses.
In Interior Design Studio 1 (DESG 7035) and Design Theory 1 (DESG 7036), students produced
journal notes and visual documentation to explore issues related to design thinking and how
various components of the design process inform interior design choices made later on.
Student work from upper-level courses demonstrated the systematic development of projects
with multiple contexts and issues framing the design problem. For example, in Interior Design
Studio 6 (DESG 7021), students produced complete documents exploring various contexts of
the problem for the Westminster Ponds project. In one project proposal, students explored
indigenous contexts, LED technologies, LEED, WELL, LBC toxic materials avoidance, biophilic
approaches, and Hannover principles of sustainable design. These researched topics then were
synthesized into the chosen design approach for the design solution and were reflected in the
design plans, 3-dimensional concept proposals, material selections, and proposed colorlighting solutions. Emergent themes framing the design solutions included connections to
community, economic feasibility, and accessibility as broad systems-based concepts. Students
also explained their chosen solution contexts in the video presentations. During the final year
of the program, systems thinking was evident in students’ capstone preparatory work
completed in Interior Design Research and Programming (EDU 7005). Students completed
seven assignments for their capstone project. Each student researched and developed papers
framing complex issues, diverse contexts, data collection, and data analysis. Students
examined a series of issues particular to their capstone subject and synthesized how the
various components of the project contributed to understanding their impact on interior
design and subsequently their chosen design proposals for their final project.
The program provides exposure to the current and emerging issues that are shaping
contemporary society and the world. Beginning in first year, students studied and discussed
global trends for their theory group project in Design Theory 1 (DESG 7036). Students’ written
briefs from Sustainable Practices 1 (ENVR 7005) explored ethics and the designer from a
sustainable perspective. For the corporate office project from Interior Design Studio 3 (DESG
7014), students researched current emerging issues in the workplace including changing world
trends, new ways of working, and the impact of emerging trends on workplace planning and
practices, specifically in terms of office zoning.
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Standard 4. Global Context. Interior designers have a global view and consider social,
cultural, economic, and ecological contexts in all aspects of their work.

Current and emerging issues were integrated into student project proposals in two studio
projects from Interior Design Studio 5 (DESG 7014). Students researched COVID-19 issues as
well as cultural and global contexts and experiences and incorporated this research within the
proposals they developed for the multicultural restaurant project. Also in this course, students
researched global case precedents for the dementia care project. They explored and
documented issues of inclusion, care of dementia patients, and multi-generational options in
various societies and cultures.
Students were exposed to a variety of cultural norms. For the restaurant project from Interior
Design Studio 5 (DESG 7019), students explored diverse cultures, such as Ireland for Jade
Eatery and Finland for Revontulet/Ravitola. For the Westminster Ponds project from Interior
Design Studio 6 (DESG 7021), students examined indigenous cultures as an integral part of the
design proposal, and their design solutions showed integration of cultural norms. World
cultures were the basis for students’ design solutions for the Dar Al-Uloum Library project in
Saudi Arabia completed in Interdisciplinary Design Practices (DESG 7022). Students studied
emergent women’s’ issues and local cultural norms alongside adaptive reuse of existing
buildings in the context of emerging contemporary Saudi Arabia. These contexts in part framed
the holistic proposals that students created.
The program provided opportunities for students to develop multi-cultural awareness.
Students wrote personal narratives about what they would do if working internationally for an
assignment in Professional Practices 1 (BIDI 6 BUSI 7002). For the community-based
Westminster Ponds project in Interior Design Studio 6 (DESG 7021), students investigated local
issues within broader indigenous contexts within Canada, including cultural experiences and
perspectives. Students also investigated issues of economic diversity during this project.
Furthermore, students created independent meeting rooms for the innovation village project
completed in Independent Study Project (EDUC 7007). This experience offered students an
opportunity to examine academic spaces and the influence of indigenous cultures on learning
spaces, and also exposed them to issues of economic diversity and local history. Students also
have access to learning abroad opportunities in Peru for their project in Independent Study
Project (EDUC 7007), and this was confirmed during faculty and student interviews.
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Standard 5. Collaboration. Interior designers collaborate and participate in interdisciplinary
teams.
Intent: This standard ensures graduates are able to work in teams and recognize the value of integrated
design practices. Graduates are prepared to maximize their effectiveness in leadership roles or as
contributing team members.

 Compliance
 Partial Compliance
 Non-Compliance







Student Learning Expectations
a)

Students have awareness of the integration of multidisciplinary collaboration in design practice.1

Ability/
Application

Understanding



Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Students understand:
b)

the terminology and language necessary to communicate
effectively with members of allied disciplines.2









c)

technologically-based collaboration methods specific to the
problem solving process for built environment disciplines. 3a









d)

the dynamics of team collaboration and the distribution and
structure of team responsibilities.4









e)

Student work demonstrates the ability to effectively
collaborate with multiple disciplines in developing design
solutions. 5









3b
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Standard 5. Collaboration. Interior designers collaborate and participate in interdisciplinary
teams.
Narrative Assessment
Students collaborate and also participate in interdisciplinary projects.
Students understood the integration of multi-disciplinary collaboration in design practice and
engaged in multi-disciplinary projects. This was evident in Interior Design Studio 5 (DESG 7019),
where students completed the dignity and dementia project, which included collaboration with
the facility CEO, a research associate, the project architect, and a flooring company
representative to research and determine programmatic needs. Additional evidence was found
in Interior Design Studio 6 (DESG 7021). For the environment and sustainability center project,
students worked in teams of two and joined students from the landscape design and
environmental design and planning (BEDP) program in conjunction with city park management,
Westminster Ponds Center, Reforest London, and other environmental organizations for the
design of various pavilions. For the Al-Uloum Public Library project from Interdisciplinary Design
Practices (DESG 7022), students collaborated with BEDP students and with Abdulrahman Al
Sudairy Cultural Center (AACC) in Saudi Arabia.
Student understanding of the terminology and language necessary to communicate effectively
with members of allied disciplines was evident in the Uber office project from Site Studies
(MATS 7004). Student posters exhibited the use of extensive architectural and structural
engineering terminology to describe aspects of adaptive reuse of the structure. Similar evidence
was found in the specialty construction, residential construction, and education spaces and
construction projects. In project 4 from Building Technology 2 – Mechanical and Safety Systems
(MATS 7006), students used trade terminology to describe HVAC and water systems, air quality,
and acoustics as they were applied in their project. In the Al-Uloum Public Library project from
Interdisciplinary Design Practices (DESG 7022), students included code terminology on the
analysis documents, and several specific terms (direct, indirect, reflected, source, and
distribution) were referenced in relation to acoustics. In Professional Practices 2 (BUSI 7003),
students demonstrated understanding of business terminology used in contract documents.
Students demonstrated understanding of technology-based collaboration methods specific to
the problem solving process for built environment disciplines. Throughout the COVID-19
pandemic, students and faculty used Zoom technology for delivery of course material for
lectures, discussions, and team meetings in breakout rooms. Students understood the use of
other collaborative methods, such as Microsoft Teams, but did not widely adopt them. For the
Al-Uloum Public Library project in Interdisciplinary Design Practices (DESG 7022), student teams
used Google Docs to track team tasks and progress and to hold team members accountable.
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Standard 5. Collaboration. Interior designers collaborate and participate in interdisciplinary
teams.

Students understood the dynamics of team collaboration and the distribution and structure of
team responsibilities. For project 2 in Interior Design Studio 5 (DESG 7019), student teams of
three were required to identify project tasks and uniformly divide them based on individual
strengths and interests. Each member was then required to keep the other team members
updated as to content and progress and ask for assistance if needed. All students were held
accountable for each other’s success and contributions through a single team grade. Additional
evidence was found in the Al-Uloum Public Library project from Interdisciplinary Design
Practices (DESG 7022), for which students used Google Docs for documenting formal team
meeting minutes including the time, date, and location of the meeting; all in attendance; the
role each person had on the team; tasks assigned to each person; and expected due dates and
deliverables.
Student work demonstrated the ability to effectively collaborate with multiple disciplines in
developing design solutions. This was evident in the environment and sustainability center
project from Interior Design Studio 6 (DESG 7021). In part 1 of this project, each member of the
team, composed of interior design and landscape/urban design students, was assigned a role:
leader, secretary, documentation, quality control, checker, and researcher. Tasks were assigned
based on their personal strengths and areas of interest, such as commercial, residential,
hospitality, healthcare, or other specialty fields of design. Based on the team members’ role,
they were to educate and inform their teammates regarding their specialty. In part two of this
project, meeting minutes were documented in collaboration with the landscape/urban design
students on a shared Google Doc. Lastly, students completed post-evaluations on how well the
collaborative team worked and lessons learned, which was shared across all team members.
Additional evidence was found in Interior Detailing 3 (DESG 7020) where students were teamed
up with a professional member of the London Home Builders Association to collaborate on the
design and CAD detailing for their studio residential custom millwork projects throughout the
semester. This collaboration was repeated in Design Studio 4 (DESG 7017). In the McCormick
Home project from Interior Design Studio 5 (DESG 7019), students participated in focus groups
with key stakeholders, such as the facility chaplain, recreational specialist, facility CEO, personal
support workers, and some residents, as well as the principal architect and design team.
Students also conducted interviews with registered nurses, RPNs, dieticians, facility volunteers,
and friends and family members of the residents. This research was applied in the development
of a proposal for facility improvements and enhancements. The key facility participants who
helped students with this project were engaged throughout the semester to comment on
student progress. Final proposals were presented to the team and a jury panel. In Interior Design
Advanced Studio 2 – Sustainability (EDUC 7006), students collaborated with sustainability
specialists, A&D market analysts, a sales manager, the Luum textiles manager, and an “end-oflife” manager with an environmental sustainability background at Teknion to inform and guide
them through the specifications and sustainability research for furniture and textile selections
for their projects.
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Standard 6. Business Practices and Professionalism. Interior designers understand the
principles, processes, and responsibilities that define the profession and the value of interior
design to society.
Intent: This standard ensures graduates understand accepted standards of practice, are ready to
contribute to a variety of professional work environments, and are aware of the interrelationships
that influence design, design responsibility, and ethics.

 Compliance
 Partial Compliance
 Non-Compliance















































Student Learning Expectations

Ability/
Application

Understanding



Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Students have awareness of the:
a)

contexts for interior design practice.1

b)

impact of regional and global markets on design practices.2a

c)

breadth and depth of interior design’s impact and value.3

d)

components and responsibilities of business practice.4

2b

Students understand:

f)

elements of project management.6

g)

Instruments of Service. 7a 7b

h)

professional ethics and conduct.8

Yes

types of professional business formations.5

No

e)

i)

career opportunities an interior design education can afford
and the options for advanced study.





j)

role models who are qualified by education and experience
in interior design.





Program Expectations
The interior design program provides exposure to:
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No

Yes

Standard 6. Business Practices and Professionalism. Interior designers understand the
principles, processes, and responsibilities that define the profession and the value of interior
design to society.











Program Expectations
The interior design program provides exposure to the role and
value of:
k)

legal recognition for the profession.

l)

professional organizations.

m) life-long learning.
n)

public service.
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Standard 6. Business Practices and Professionalism. Interior designers understand the
principles, processes, and responsibilities that define the profession and the value of interior
design to society.
Narrative Assessment
Students understand the principles, processes, and responsibilities that define the profession
and the value of interior design to society.
Student awareness of the contexts for interior design practice was evident in co-op
presentations completed in Interior Design Thesis (EDUC 7005). Students included examples of
experiences with furniture dealerships, university facilities management and design
departments, and office supply firms with in-house design services.
Overall, students did not demonstrate awareness of the impact of regional and global markets
on design practices. In Independent Study Project (EDUC 7007), one student developed a
proposal for a center for creativity and innovative living in the Upper Amazon. Topics of
discussion in this proposal included sustainability, local building traditions, materiality,
technology, and feasibility based on function, constructability, daylighting, durability,
economy, site relationships, and meaning to the local Indigenous people. Local materials were
cited, including how they are sourced as well as their application in the built environment.
Other evidence presented from this course focused on the development of the Innovation
Village, which has a design goal to support indigenous students on campus, but global business
elements were not part of this project. The two professional practice courses, Professional
Practices 1 and 2 (BUSI 7002, BUSI 7003), primarily focused on portfolio development,
marketing, industry standards, ethics, project management, and goal setting, but did not
address design practice beyond a domestic setting. The two courses cited as evidence in the
PAR, Sustainable Practices 1 and 2 (ENVR 7005, ENVR 7007), yielded no evidence from a
business practices perspective, but did address cultural and global impacts related to design.
This is a program weakness.
Student awareness of the breadth and depth of interior design’s impact and value was found
in Professional Practices 2 (BUSI 7003). This topic was introduced through a lecture on the
profession of interior design, and students then wrote a short reflection paper. Through the
palliative and long-term care project from Interior Design Studio 2 (DESG 7012), students
gained awareness of the psychological impact of an environment on patient wellbeing and
quality of life in a specific healthcare setting. In Human Factors (INDS 7009), the wayfinding
assignment focused on inclusive and accessible design as well as universal design through a
field survey of various locations and environments around campus, which students
documented in their findings. In Interior Design Thesis (EDUC 7005), students wrote a paper
that highlighted the importance of evidence-based design, and how and where it is used in the
profession. In the Story of Stuff reflection paper from the same course, students wrote about
environmental stressors and possible changes that could be implemented through better
design solutions.
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Standard 6. Business Practices and Professionalism. Interior designers understand the
principles, processes, and responsibilities that define the profession and the value of interior
design to society.
Student understanding of the components and responsibilities of business practice was
evident in the group research project proposal from Professional Practices 1 (BUSI 7002).
Student teams researched and wrote a comprehensive business proposal plan for their own
design business that included the following: executive summary, objectives, mission, keys to
success, company structure, products and services, market analysis summary, strategy and
implementation summary, SWOT analysis, insurance and liability, management summary,
organizational structure, personnel plan and human resources, and financial plan. Students
also completed a proposal for design services, which included sub-sections for compensation
structure, contracts, fee structure, owner’s responsibilities, and a POE. This understanding was
reinforced in Professional Practices 2 (BUSI 7003), and students answered several questions on
the final exam regarding insurance, forms of agreement between the designer and client,
scope of work, payment terms, termination clause, timecards, and work plans.
Student understanding of the types of professional business formations was evident in
Professional Practices 1 and 2 (BUSI 7002, BUSI 7003). Several business formation frameworks
were included in students’ business proposals, including a global company, joint ventures, and
sole proprietorships. Supporting lectures and reading materials were found in both courses to
ensure the material was being taught, and students had a complete understanding of all types
of business formations. When asked during the student interviews about their understanding
of types of professional business formations, the upper-level students were able to identify
sole proprietorships, partnerships, corporations, and nonprofits.
Students were introduced to the elements of project management in Professional Practices 1
(BUSI 7002) through lecture 5, “Project Compensation and Design Fees,” lecture 7, “The
business of interior design: Contract Administration & Practice,” and a guest lecture by the
asset management specialist for the city of London. Students then used this understanding in
the development of their business proposal; specifically, in the proposal for design services
section, which outlined compensation, contracts, scheduling, and scope. In Professional
Practices 2 (BUSI 7003), students wrote a project management paper that included a
comprehensive Gantt chart outlining every course they were taking that semester, every
assignment, and every week in the semester, and another chart showing monthly summaries
with updated and revised schedules based on actuals vs. estimates. They also included a
timesheet to log their hours as well as project notes for each entry. Student groups also wrote
a semester-long reflection paper to discuss and document their understanding of various
aspects of project management and construction management.
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Standard 6. Business Practices and Professionalism. Interior designers understand the
principles, processes, and responsibilities that define the profession and the value of interior
design to society.
Students demonstrated understanding of instruments of service. Evidence related to drawings
included in contract documents was found in Interior Detailing 2 (DESG 7016), where students
created several detailed drawings to help fulfill the requirements for a project drawing
package. Additional drawings included full building sections as well as the Ontario Building
Code (OBC) matrix and plan drawings showing structural elements. Additional drawings
related to instruments of services were found in Interior Detailing 3 (DESG 7020), which
focused on millwork in both commercial and residential projects. Other contract document
evidence was found in Professional Practices 2 (BUSI 7003). Student groups composed a
semester-long reflection paper that addressed their understanding of the course material.
Exercise 2 discussed “boilerplate” documents including RFPs, submittals, specifications, and
change orders.
Student understanding of professional ethics and conduct was found in the ethics and liability
case study project from Professional Practices 1 (BUSI 7002). Topics in this paper included the
origins of professional ethics and professional conduct as outlined in the Piotrowski textbook,
as well as the ARIDO code of conduct, the AID Code of Ethics and Professional Practice, and the
IIDA Code of Conduct. Enforcement and disciplinary measures as well as terminology related
to ethics were also included. Students then analyzed a case study of a building collapse with
liability implications based on available codes of conduct and ethical standards. The paper
concluded with an argument for interior design legislation in support of regulation based on
the protection of the public and enforcement of ethical design practices. Additional evidence
was found in the ethics application assignment from Interior Design Thesis (EDUC 7005).
Students were required to submit their thesis proposal to the Research Ethics Board (REB) for
review and approval. This submission included the entire design outline of their thesis
including methodology and informed consent forms.
Students are exposed to career opportunities an interior design education can afford and the
options for advanced study in Co-Op Employment Prep (COOP 1021). Students composed a
self-assessment that showed several students understood the need for advanced education
and the opportunities for advanced education based on the educational backgrounds of the
professional designers and others they worked with in their co-op experience. Several
students identified specialist certificates in LEED, WELL Building standards, or a specialized
field of design like kitchen and bath, lighting, or acoustics. In part 2 of the career aspirations
assignment from Professional Practices 2 (BUSI 7003), students wrote about career goals, both
short- and long-term, and several students indicated the intent to pursue a master’s degree in
design or architecture. Others indicated wanting advanced training in specialty fields like
residential or healthcare.
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Standard 6. Business Practices and Professionalism. Interior designers understand the
principles, processes, and responsibilities that define the profession and the value of interior
design to society.
Students are exposed to role models who are qualified by education and experience in interior
design by working with design professionals in Co-Op Employment Prep (COOP 1021).
Documentation of their experiences working with design professionals was found in their coop binders. Student presentations for assignment 1 in Interior Design Thesis (EDUC 7005)
included information on who their mentor was and how their mentor guided them through
the co-op experience. For the design leaders presentation assignment in Design Theory 1
(DESG 7036), students selected an architect, interior designer, or design firm and wrote about
why they are considered a leader; identified key projects, design philosophy, process,
inspirations, influences, and use of technology; and described what can be learned from them.
Students gained exposure to legal recognition for the profession through Professional
Practices 1 (BUSI 7002). For the historical perspective and future vision project, students wrote
a paper about the origins of interior design with Dorothy Draper, and the first mention and
definition of “interior design.” The paper also mentioned the first interior design degree
programs and the 1984 ARIDO Act. Students also discussed the NCIDQ exam and specialized
certifications, such as LEED and WELL. In Professional Practices 2 (BUSI 7003), students
reviewed the requirements for the NCIDQ exam and participated in the local ARIDO Chapter
meetings and IDEX Trade show, where some students participated in CEUs.
Students gained exposure to professional organizations through assignments in Professional
Practices 1 and 2 (BUSI 7002, BUSI 7003), as described above. Also, in Professional Practices 2
(BUSI 7003), students participated in several field trips sponsored by IDC and attended IDEX
and several webinars hosted by ASID and IIDA.
Student exposure to life-long learning is achieved through Interior Design Thesis (EDUC 7005).
In this course, students wrote a paper titled, “The State of the Art of Research in Interior
Design.” Students wrote narratives to answer the question, “What is the future of design
research?” Student responses included statements such as, “Designers must continue to
immerse themselves in the client’s perspective, and stay current with new trends, technology,
and changes to codes and construction innovations,” and “… find new and innovative ways to
solve new and emerging problems through evidence-based design,” and “…continue to do
evidence-based design no matter what kind of project it is.” In Co-Op Employment Prep (COOP
1021), students wrote about continued learning through the option to obtain advanced
certifications in LEED or WELL Building.
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Standard 6. Business Practices and Professionalism. Interior designers understand the
principles, processes, and responsibilities that define the profession and the value of interior
design to society.
Students are exposed to the role and value of public service in Interior Design Studio 5 (DESG
7019) through the human-centric design for dementia project. This was a community
partnership research project with a local long-term care facility. The project focused on
immersed field research to discover opportunities for improvement or renovations to the
facility, and students made a formal proposal. Additional evidence was found in Interior Design
Studio 6 (DESG 7021) in the Westminster Ponds Center project, which focused on the redesign
of four pavilions at the community park to promote health, wellbeing, and sustainability for
the community. In the professional advancement assignment from Professional Practices 2
(BUSI 7003), students were asked to write about their participation in community service
projects while completing their degree. Lastly, in Independent Study Project (EDUC 7007), the
Innovation Village project allowed students to create and service a study hub to support
indigenous students on campus.
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Standard 7. Human-Centered Design. Interior designers apply knowledge of human
experience and behavior to designing the built environment.
Intent: This standard ensures that graduates understand theories of human-centered design and
identify, analyze, and apply information from a variety of stakeholders and sources to develop a
successful response to user needs and to promote health and wellbeing.

 Compliance
 Partial Compliance
 Non-Compliance

theories related to the impact of the built environment on
human experience, behavior, and performance.1









b)

the relationship between the natural, built, virtual, and
technological environments as they relate to the human
experience, wellbeing, behavior, and performance. 2a 2b









Student Learning Expectations

Ability/
Application

Understanding

a)

Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Student work demonstrates understanding of:

Student work demonstrates the ability to:
c)

gather and apply human-centered evidence.3









d)

analyze and synthesize human perception and behavior
patterns to inform design solutions.









e)

apply human factors, ergonomics, inclusive, and universal
design principles to design solutions.4a 4b 4c 4d









f)

apply wayfinding techniques to design solutions.
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Standard 7. Human-Centered Design. Interior designers apply knowledge of human
experience and behavior to designing the built environment.
Narrative Assessment
Students apply knowledge of human experience and behavior to designing the built
environment.
Students demonstrated understanding of theories related to the impact of the built
environment on human experience, behavior, and performance. Evidence was found in Design
Communications 3 (COMM 7014), where students produced a comprehensive “user-needs”
table for the synergy dental office project. This table outlined the requirements of the physical
space and user experience for the entry and reception area, exam rooms, surgery and recovery
suite, as well as staff needs. Students considered all users in the space and how they interact
within and across user groups. This project was further developed in Interior Design Studio 3
(DESG 7014), and students based their design solutions on the findings from Design
Communications 3 (COMM 7014). Further evidence of understanding was found in case study
1 completed in Case Studies in Design (DESG 7018). Several students drew on biophilia as
inspiration for their case studies of the Occulis in New York City, and the La Sagrada Familia in
Barcelona. In case study 3, inhabited spaces, students referenced place attachment theory in
their papers to describe a user’s preference for a health and wellness gym. Another student
used biophilia and child-centered design to update and improve a fast food restaurant.
Additional evidence was found in the hospitality design project from Interior Design Studio 5
(DESG 7019). Student presentations included a “five sensory” study and how all five senses are
used in one’s perception of an environment. A pandemic design approach was also included
using social theory and proxemics for scenarios of social distancing and public hygiene.
Student understanding of the relationship between the natural, built, virtual, and
technological environments as they relate to the human experience, wellbeing, behavior, and
performance was evident in the wayfinding assignment from Human Environmental Relations
(ENVR 7006). Students conducted a physical environment assessment to determine how the
built and natural environment accommodated and enhanced success in vulnerable student
populations with physical needs as well as invisible needs, such as autism and cultural
differences. Using Maslow’s hierarchy of needs and universal design principles, students
assessed various wayfinding scenarios on campus to determine levels of threat, disorientation,
and effectiveness, and made recommendations for improvement. For the smart materials and
sustainability assignment from Sustainable Practices 2 (ENVR 7007), students wrote papers
that addressed smart home automation and how home systems including utilities, security,
and entertainment systems can be programmed and synchronized through a phone app.
Additional evidence was found in Site Studies (MATS 7004) throughout all four projects:
commercial, special construction, residential, and education studies. Each project included a
spaces and places summary assessment in the final poster; topics addressed included space
designed using WELL standards to promote a restorative environment; using invariant right as
part of the spatial navigation in a theatre; aging in place and changing environmental
conditions in a year-round cottage to support seasonal wellbeing; an active learning classroom
using natural environmental features and immersive technology; and the enhancement of a
pedestrian courtyard.
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Standard 7. Human-Centered Design. Interior designers apply knowledge of human
experience and behavior to designing the built environment.
Students’ ability to gather and apply human-centered evidence was found in Interior Design
Studio 5 (DESG 7019) in the multicultural experience project. The restaurant design solution
needed to provide a pre- and post-pandemic response. Students were required to use
academic journals and precedent studies to inform their design proposals for an
internationally located restaurant. For the design, dignity and dementia project from this same
course, students performed a literature review, found precedent studies, performed field
observations, and held focus groups and interviews to inform their design proposals for
improvements to a long-term care facility. In Research Methods II – Statistics (METH 7012),
quantitative analysis of design fees between Toronto and Montreal were compared, as well as
fees charged in large cities versus small cities. Demographics and descriptive statistics were
used. Average, mean, and variances were also reported using SPSS statistical software. In
another study, students analyzed salaries across the provinces based on education level.
Similar data was collected and analyzed. In Interior Design Thesis (EDUC 7005), students were
walked through an evidence-based design process using surveys, precedent studies, field
observation data collection, literature reviews, ethic research board approval, data analysis –
both qualitative and quantitative, and the interpretation and reporting of findings. Their
proposals were also peer-reviewed, and students were required to have an external advisor to
guide them in their development and submission.
Students demonstrated the ability to analyze and synthesize human perception and behavior
patterns to inform design solutions. For the design, dignity and dementia project from Interior
Design Studio 5 (DESG 7019), students conducted in-depth focus groups and interviews with
residents, family and friends of residents, as well as facility administrators, staff, and
volunteers. The purpose of these qualitative devices was to have a better understanding of the
user perspective from all relative parties and to develop design proposals to improve or
enhance the user experience for the staff, residents, and guests. For the inhabited spaces case
study in Case Studies in Design (DESG 7018), one student hypothesized that gender,
accessibility, and the site of a fitness center would be determining factors to how the public
uses and perceives the space. Qualitative data was collected through field observation studies
and precedent studies. Another student studied a café space with the overall goal to cultivate
awareness of space and place in the built environment, focusing on the sensory experience of
scale, light, materiality, color, sound, shape, and details. Observational research was
conducted three times for one hour at this location during various times of day. Additional
data collection included demographic, cultural, geographic, and socio-economic factors. Lastly,
in Interior Design Thesis (EDUC 7005), evidence was found throughout the entire process. In
assignment 3, thesis topic argument, topics included how to revive the in-person shopping
experience to be more experiential, how environmental factors impact the behavior and
mental stability of recovering addicts, how to design sensory environments for people
diagnosed with Alzheimer’s disease, and how an educational program within a retail
environment can inform the public on the various uses and benefits of cannabis and reduce
stigma. All thesis topics also included evidence-based literature reviews, qualitative and
quantitative data collection and analysis, REB Ethics approvals, free and informed consents,
and an external peer review, culminating in their final thesis paper.
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Standard 7. Human-Centered Design. Interior designers apply knowledge of human
experience and behavior to designing the built environment.
Students demonstrated the ability to apply human factors, ergonomics, inclusive, and
universal design principles to design solutions. Evidence was found in students’ corporate
office research for Interior Design Studio 3 (DESG 7014), which included six factors that
enhance performance, such as ergonomics and anthropometrics, proxemics, historical and
cultural factors, and human differences. Place attachment theory was also included in the
research framework. This evidence was found through precedent studies, case studies, and
peer reviewed journal articles and was then applied to the final design solution for a multigenerational design project. Additional evidence was found in the capstone projects from
Interior Design Advanced Studio 2 (DESG 7037), which included topics such as design of
restaurants to be more inclusive to those with social anxieties, which included data collection
on situations in the built environment that may trigger anxiety, such as walking past occupied
tables, unfamiliarity with the environment, having to ask where the restroom is, or lacking
privacy in the washroom. In the design for kinesthetic learning thesis project, the student
researched bias and underrepresentation of women, LGBTQ+, or minority populations in
STEAM industries and the makerspace environments. The student then went on to make
recommendations for improved equity in makerspace environments.
Students’ ability to apply wayfinding techniques to design solutions was found in the PAVE
competition project from Interior Design Advanced Studio 1 (DESG 7023). This project included
application of color, light, graphics, and signage as wayfinding devices within a retail
environment. Another student used defined pathways, “districts,” and landmarks for
wayfinding in a pop-up retail shop. More evidence was found in the wayfinding assignment
from Human Factors (INDS 7009), for which students performed a field study of five varied
campus locations to assess them for ADA and UD principles. The assignment included photo
journaling of the areas to further explain their findings and to make recommendations for
improvements. Application of wayfinding techniques was also found in Interior Design Studio 6
(DESG 7021) in the research and programming document. This assignment included
information on how transitional spaces including stairs, ramps, steps, and sky bridges are used
to help navigate smoothly between buildings or zones within a building. Another wayfinding
assignment was found in Human Environmental Relations (ENVR 7006). In addition to
wayfinding, this paper included the exploration of sense of place, and place attachment
theory. In this paper, students conducted an interview with other students regarding the
wayfinding around campus. Questions included how they navigated around campus, what
physical cues they used to help in their navigation, if the obvious cues, like signage or maps
made sense, and how their navigation could have been improved.

Fanshawe College

43

October 2021 Accreditation Report

Standard 8. Design Process. Interior designers employ all aspects of the design process to
creatively solve a design problem.
Intent: This standard ensures graduates can employ methods of inquiry, data collection, and analysis
to appropriately frame design questions. Additionally, graduates should apply problem-solving
methods throughout the design process to arrive at a comprehensive design solution that
incorporates skills and knowledge. Familiarity with effective design processes enables graduates to
understand complex problems as a system of interconnected issues.

 Compliance
 Partial Compliance
 Non-Compliance
















Student Learning Expectations
a)

Student work demonstrates the ability to apply space
planning techniques throughout the design process.1

Ability/
Application

Understanding



Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Student work demonstrates the ability to apply knowledge and
skills learned to:
b)

solve progressively complex design problems.

c)

identify and define issues relevant to the design problem.2




d)

synthesize information to generate evidenced-based design
solutions.









e)

use precedents to inform design concepts or solutions. 3

f)

explore and iterate multiple ideas.

g)

design creative and effective solutions.4

















h)

execute the design process: pre-design, quantitative and
qualitative programming, schematic design, and design
development.









i)

Students understand the importance of evaluating the
relevance and reliability of information and research
impacting design solutions.5









Fanshawe College

44

October 2021 Accreditation Report

No

Yes

Standard 8. Design Process. Interior designers employ all aspects of the design process to
creatively solve a design problem.

j)

exposure to a range of problem identification and problem
solving methods.





k)

opportunities for innovation and risk taking.





l)

exposure to methods of idea generation and design
thinking.





Program Expectations
The interior design program includes:
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Standard 8. Design Process. Interior designers employ all aspects of the design process to
creatively solve a design problem.
Narrative Assessment
Students apply the design process to creatively solve a variety of design problems that
increase in size, scope, and complexity and are supported by information gathering and
evidence-based approaches.
Students demonstrated the ability to apply a wide range of space planning techniques at
various stages of the design process. Students initially generated rough ideas, beginning with
bubble planning diagrams with matrix analyses and sketch block planning, and then explored
advanced block and space planning. Students then progressively added spatial allocation,
circulation, massing studies, stacking and process mapping, as well as analyses of wayfinding,
code requirements, and light source mapping using analytic plans and other types of
annotated plans. In Interior Design Studio 1 (DESG 7035), students worked in groups of two to
apply space planning methods including preliminary bubble diagrams tested on plans, then
conceptual diagrams in plans, then ideation block planning for three alternative proposals.
Massing studies were done for both the rural home design project in Design Studio 4 (DESG
7017) and the multicultural restaurant design project in Interior Design Studio 5 (DESG 7019),
showing how space planning ideas were evolving. In the Westminster Ponds project from
Interior Design 6 (DESG 7021), space planning considerations were integral to the cultural
development of a local environment for the three buildings. In Interdisciplinary Design
Practices (DESG 7022), students produced circulation studies for the Dar Al-Uloum Library
project based on gender and cultural preferences with specific spatial allocations for women
and men.
Projects increased progressively in size and scope, integrating more complex contextual and
human issues. Students began with smaller scale toy prototypes in Interior Design Studio 1
(DESG 7035), which were based on research on child’s play, color principles, and learning
approaches. For the therapeutic playroom project in the same course, students applied the
design process steps in a simple playroom concept that addressed learning and children’s’
needs. In Interior Design Studio 6 (DESG 7021), students were challenged with integrating
natural and biophilic concepts with cultural empathy into the Westminster Ponds project. For
this project, various LEED, code, and lighting/material evaluations were additional evaluative
tools that students applied to inform their design solutions. For the Dar Al-Uloum Library
project from Interdisciplinary Design Practices (DESG 7022), students conducted research and
applied their findings on complex cultural issues.
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Standard 8. Design Process. Interior designers employ all aspects of the design process to
creatively solve a design problem.

Students identified, defined, and explored issues relevant to the design problem. They
explored empathetic design approaches with an understanding of children’s needs for the
therapeutic playroom project in Interior Design Studio 1 (DESG 7035). For the corporate office
project in Interior Design Studio 3 (DESG 7014), students identified human-centered issues,
such as social zones, particular to the brand context in such diverse examples as the Disney
and Tesla office projects. Sociological and ergonomic factors, case precedents, and specific
corporate identities informed the development of the final solutions. For the multicultural
restaurant project from Interior Design Studio 5 (DESG 7019), students collected and analyzed
case precedents in various countries with diverse cultural and sociological contexts, and
considered changing social and cultural norms as well as local traditions. Examples included
the Irish-themed and Finnish-themed restaurants. For the dementia care project from the
same course, students explored specific empathetic issues related to dementia, which was
evident in their research documents and presentations for the final design solutions.
The ability to synthesize information to generate evidence-based design solutions was evident
in multiple projects. Student projects were informed by a variety of sources, including analysis
based on precedents, research, and literature collection. For the dementia project from
Interior Design Studio 5 (DESG 7019), students collected information on life issues and
institutional dementia units through case study precedents and observational studies. They
analyzed and synthesized this information to inform their design solutions. In Interdisciplinary
Design Practices (DESG 7022), students produced empathetic solutions that were culturally
considerate and that were based on both objective and subjective data collection and analysis.
Students’ ability to apply evidence-based knowledge culminated in the preparation of
capstone project work in Interior Design Research and Programming (EDU 7005) and Interior
Design Advanced Studio 2 (DESG 7037). Students first prepared their thesis project over the
course of seven assignments, including data collection and analysis to arrive at synthesis, and
then produced complete evidence-informed design solutions. Examples included the
community care center for children and youth with cerebral palsy, and the design for
kinesthetic learning maker space interventions.
Students used precedents to inform design concepts and solutions. Students analyzed
precedents in terms of WELL standards and their applications in the HEPM Dental Clinic project
in Interior Design Studio 3 (DESG 7014). Also in this course, students researched precedents to
inform their corporate office design approaches and to understand dementia issues and
human factors relevant to the dementia unit project. For the PAVE competition project from
Interior Design Advanced Studio 1 (DESG 7023), students researched precedents as part of the
research process. In the final year, in both the thesis preparation course ID Research and
Programming (EDUC 7005) and the final project course Interior Design Advanced Studio 2
(DESG 7037), students produced research for their capstone project that included precedents
as part of the literature review. These contributed to informing students’ final design
solutions.
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Student work demonstrated the ability to explore and iterate multiple ideas. Students were
encouraged to try multiple iterations of initial ideas from the outset, and again during the
development of 3-dimensional representations of their designs. Students produced two to
three proposals with matrices for the therapeutic playroom project in Interior Design Studio 1
(DESG 7035). For the corporate office project from Interior Design Studio 3 (DESG 7014),
students developed at least three iterations both during the initial conceptual phase and
during the planning; this included hand-drawn creative sketches of brainstorming ideas in both
two and three dimensions. In Interior Design Studio 6 (DESG 7021), students visually expressed
multiple ideas that they explored for the Westminster Ponds project by sketching to-scale
bubble diagrams and schematic block plans for each of the three buildings in the project.
Student work demonstrated original and creative idea generation and effective solutions that
were appropriate to the contexts explored. Students began with creating the cube model
concepts in Design Theory 1 (DESG 7036). They brainstormed, designed, and produced the
cube models together, wrote their ideas in journals during the project, and also evaluated the
effectiveness of their ideas. In Interior Design Studio 3 (DESG 7014), students’ hand-drawn
sketches and iterations demonstrated originality and creativity, as each student created novel
concepts for a particular corporate office identity. Students' varied projects showed originality
and elaboration, as evidenced in projects such as the Bang & Olufsen, Tesla, Kate Spade, and
Disney offices, with each providing a fresh design approach appropriate to the groundwork
and design process work executed for a particular brand. Effective and appropriate solutions
were considered for the Westminster Ponds project in Interior Design Studio 6 (DESG 7021),
for which students used an empathetic approach within the contexts of natural and local
considerations, including indigenous peoples. Students’ video presentations confirmed the
effectiveness of their final designs.
Students’ project work demonstrated complete design process execution, reflecting the eight
pillars of the design process and including pre-design, quantitative and qualitative
programming, schematic design, and design development. In Interior Design Studio 3 (DESG
7014), student work for the global products office project included a pre-design matrix and
early pre-design bubble diagrams. In Interior Design Studio 5 (DESG 7019), students produced
written and visual research integrating quantitative and qualitative programming for the
multicultural restaurant project. For the Westminster Ponds project from Interior Design
Studio 6 (DESG 7021), students executed all aspects of the design process including program
research and development (in-depth reports), inspirational image examples, site context
exploration, and integrating indigenous and biophilic approaches with LEED and WELL
principles. Students developed thorough schematic design plans and completed design
concept drawings, color/material/furniture choices, and presentations including specification
development. Students completed full capstone projects in Interior Design Thesis Research
and Programming (EDUC 7005) and Advanced Design Studio 2 (DESG 7023). Students produced
evidence-based research with qualitative and quantitative programming components
supported by a full literature review, data collection, and analysis. Complete and well-rounded
final solutions included a broad range of parameters within sophisticated and thorough design
proposals. Final project content included thesis with literature review, case precedents
analysis, plans with site analysis, regulatory aspects, design elements and features
incorporated within the designed concepts, evidence-based design floor plan analyses,
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creatively solve a design problem.
project-specific considerations such as materials and furnishings (FF&E), full 2- and 3dimensional development, and full contract documents.
Students understood the importance of evaluating the relevance and reliability of the
information they collected, and they analyzed what information would be relevant for their
projects. Students collected various forms of information relevant for their projects, as
evidenced in the development of the office project in Interior Design Studio 3 (DESG 7014).
Students produced a mid-term document that incorporated case precedents, user needs,
sources, and information pertinent to their particular brand. Students also incorporated both a
WELL station and a COVID station within the design concept proposed, and all solutions were
predicated on the research informing the design approaches taken. In ID Research and
Programming (EDUC 7005), students developed the subject for the thesis capstone project
through seven assignments. With this preparatory work, students explored their chosen
subject through research data, observation, and surveys, with consideration of the relevance
and reliability of collected information. Students then linked this research and data analysis to
the development of the interior design solutions they produced in Interior Design Advanced
Studio 2 (DESG 7037).
The program provides exposure to a range of problem identification and problem solving
methods. In terms of problem identification, students used a variety of approaches to gather
and analyze information, including research, case precedents, matrix, and writing methods.
Students began by learning the foundations of the design process in Interior Design Studio 1
(DESG 7035), where they developed matrix and diagramming schematics and plans for the
therapeutic playroom project. Students completed these phases in multiple projects, such as
the office project from Interior Design Studio 3 (DESG 7014), the rural home massing model
studies from Interior Design Studio 4 (DESG 7017), the Westminster Ponds project from
Interior Design Studio 6 (DESG 7021), and the PAVE competition project from Interior Design
Advanced Studio 1 (DESG 7023). Problem identification and problem solving skills culminated
with the capstone thesis project, for which students completed multiple assignments that
served as the building blocks for their final project development.
The program provides opportunities for innovation and risk taking. This was evident in
assigned projects throughout the curriculum. In Interior Design Studio 3 (DESG 7017), students
produced solutions for the Apple and Disney offices that were playful, innovative, and
appropriate to the corporate identity and COVID-19 issues. Innovative approaches with risktaking were also evident in the third- and fourth-year design studio work. In the Dar Al-Uloum
Public Library project, complex cultural issues were accommodated with aesthetically pleasing
3-dimensional solutions that transformed the interior spatial environment. Innovative ideas
were the foundation of student solutions proposed for the PAVE competition pop-up
experience in Interior Design Advanced Studio 1 (DESG 7023), which featured integration of
multiple technologies within the collaborative and flexible retail space.
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Idea generation and design thinking were explored in both theory and studio courses
throughout the curriculum. Students produced initial ideas in their sketch journals in Design
Theory 1 (DESG 7036) and applied these ideas into the cube model and toy making projects in
Interior Design Studio 1 (DESG 7035). Students used novel approaches to develop holistic and
environmentally progressive ideas for the multiservice dental clinic project in Interior Design
Studio 3 (DESG 7017), such as the pre-plan development of the “bee” concept. Students used
diverse tools to inform and generate ideas for the dementia and restaurant projects in Interior
Design Studio 5 (DESG 7019)

Fanshawe College

50

October 2021 Accreditation Report

Standard 9. Communication. Interior designers are effective communicators.

Intent: This standard ensures that graduates are effective communicators and are able to deliver a
compelling presentation visually and verbally, as well as in writing. Design communication also
involves the ability to listen to and interpret external information. Effective communication builds a
case, promotes validity, and is persuasive in content and style.

 Compliance
 Partial Compliance
 Non-Compliance













d)

express ideas developed in the design process through
visual media: Ideation drawings and sketches.1









e)

express project solutions using a variety of visual
communication techniques and technologies appropriate to
a range of purposes and audiences. 2









Student Learning Expectations

Ability/
Application

Understanding

express ideas in written communication.





Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Students are able to effectively:

b)

express ideas in oral communication.

c)

Yes

interpret and communicate data and research.

No

a)

f)

exposure to evolving communication technologies.3





g)

students to develop active listening skills in the context of
professional collaboration. 4a 4b





Program Expectations
The interior design program provides opportunities for:
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Narrative Assessment
Students are effective communicators.
Students demonstrated the ability to effectively interpret and communicate data and
research. For the PAVE project from Interior Design Advanced Studio 1 (DESG 7023), students
used precedent studies on engagement in retail environments to help inform their design
solutions. Topics of research included lighting, traffic flow, field of view, and signage. Students
also research COVID-19 strategies in retail design, such as assessing hazards and risks,
screening and communication, physical distancing, disinfection and sanitization, and general
hygiene. Using their findings for each topic, students then created a proposed pop-up shop
based on the goal of promoting engagement. Additional evidence was found in Research
Methods I (METH 7011), which required students to write a research paper using research
theory and methodology. On a quiz for this course, students were given two research
scenarios that required them to determine the most appropriate method of research
(quantitative or qualitative), the strengths and limitations of the research method selected,
and a step-by step outline of how the research should be conducted and interpreted in the
findings. In assignment 2 from this same course, students conducted a small research project
using ethnographic methodology and field observation to demonstrate their knowledge of
qualitative and quantitative methodology. Based on the topics selected, students applied
surveys, interviews, and observations. Students also had to include operational definitions
used in their study, sampling protocols and effect size, controls, biases, levels of measurement,
and randomization. Conclusions for each paper had to answer the students’ research
questions and make recommendations. In Research Methods II – Statistics (METH 7012),
students focused on more quantitative methodology and statistics. One student team
analyzed interior design salaries across the 13 Canadian provinces based on industry
experience, education, location, and type of design. The goal was to determine which province
offered the highest salaries. Quantitative data based on employment, salaries, and job
descriptions were used for each province. Data analysis included descriptive statistics, ANOVA,
and correlation coefficient studies. This statistical application was then repeated in the thesis
projects developed in Interior Design Thesis (EDUC 7005). Research methods included both
qualitative and quantitative as well as some mixed methodology. One paper, “Transition space
in church design,” used place attachment theory to research a sense of community, fellowship,
and engagement and applied mixed methodology in the form of interviews and an online
survey. Data analysis included Likert-type scales, bar graphs, pie charts, and tables. Emerging
themes were then presented in the findings chapter as well as limitations of the study.
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Students demonstrated the ability to effectively express ideas and their rationale in oral
communication. Evidence was found in assignment 3 from Interior Design Thesis (EDUC 7005).
The CIDA review team was provided with a photo spread showing various oral presentations
being given along with examples of the graded rubrics indicating the excellence of students’
performance in these oral presentations. Some of these presentations were small, informal,
and executed within a classroom or studio, while other presentations were in an auditorium
with a large projection from a stage and podium. This indicated that students were effectively
presenting frequently across the curriculum, in a variety of settings and at varied levels of
professionalism. Additional evidence was found in Interior Design Studio 6 (DESG 7021) in the
Westminster Ponds project. Students produced video presentations for the entire process of
the assignment. Presentations were well scripted and rehearsed, using appropriate design
terminology. Team members were equally represented in the presentations. Also, in the
student interviews, there was active participation from all members. Student responses were
thoughtful and articulate. They were relaxed and confident and demonstrated genuine
interest in the interview process. In Interior Design Advanced Studio 2 (DESG 7037), students
presented their final thesis project during a Zoom meeting, which included their thesis jury and
external advisor. Each presentation was approximately 20 minutes long with a 10-minute
discussion period. Presentations were well scripted and rehearsed, and students avoided just
reading the slides. All students were confident and articulate. Due to this being a completely
virtual CIDA evaluation, the visiting team was unable to observe a full class or any live
presentations, but the recorded evidence and photo exhibit of student presentations and
exhibitions demonstrated ability, frequency, and opportunity for oral presentations
throughout the curriculum.
Students’ ability to effectively express ideas and their rationale in written communication was
found throughout the curriculum. Written communication was introduced in Design Theory 1
(DESG 7036), where students completed essays, journaling, and written briefs, all using
evidence-based design and appropriate research methodology including citations and
bibliographies. These writing assignments were continued in Design Theory 2 (DESG 7015)
with the inclusion of a short research paper and annotated bibliography on their topic, which
required students to be able to disseminate the important key points of the paper being
referenced. This assignment required the use of a minimum of 10 academic sources, which
were properly cited within the paper. In Case Studies in Design (DESG 7018), students
continued their writing through a series of four case studies with a variety of topics including
architectural exploration, inhabited spaces, and thresholds and boundaries. One case study
was a student-selected group assignment and was presented in the form of graphic-intense
presentation posters that also included works cited, labeled figures, and evidence-based
research. Students’ writing ability continued in Interior Design Advanced Studio 2 (DESG 7037)
through the incremental development of their capstone research presentation. Assignments
included a written preliminary process submission, concept development, working drawings
including a life-safety plan, design development process, and then a final capstone final
presentation and paper. Student writing culminated in Interior Design Thesis (EDUC 7005)
through the development of students’ thesis papers. Throughout the semester, students
wrote incremental submissions starting with a research-based design process, the literature
review, research design, data collection, Ethics Review Board submission, data analysis,
findings, and presentation. Because of the extent of writing throughout the curriculum, the
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level of professional and academic rigor including APA formatting, evidence-based research,
and varied topics of writing, this is a program strength.
Throughout the curriculum, students demonstrated the ability to effectively express ideas and
their rationale developed in the design process through visual media including ideation
drawings and sketches. Students are required to take six design communication courses:
Design Communications 1 (COMM 7023), which explores freehand sketching, drawing, and
manual drafting; Design Communications 2 (COMM 7013), which teaches manual drafting,
perspectives, and rendering, and provides an introduction to CAD; Design Communications 3
(COMM 7014), which moves students into advanced drafting, rendering, and computer
integration; Design Communications 4 (COMM 7015), which addresses advanced CAD, 3D
modeling, both manual and computer-based; Design Communications 5 (COMM 7016), which
introduces students to cross-discipline projects, AutoCAD, and Adobe; and Design
Communications 6 (COMM 7024), which explores multimedia and related arts. In addition to
this, students also take four detailing courses: Interior Detailing 1 (DESG 7013), which address
architectural materials and introduces FF&E; Interior Detailing 2 (DESG 7016), which teaches
building assemblies, specifications, advanced FF&E, and building codes; Interior Detailing 3
(DESG 7020), which delves into millwork, furniture, construction details, schedules and
specifications; and Interior Detailing 4 (DESG 7024), which teaches students about advanced
building technologies and advanced architectural detailing. All of these visual communication
and detailing skills are then put into practice in the eight studio courses across the four years
of the program. Students’ presentations were developed using Microsoft PowerPoint and/or
large format presentation posters created with Adobe InDesign. Capstone and thesis papers
created in Interior Design Thesis (EDUC 7005), Interior Design Advanced Studio 1 (DESG 7023),
and Interior Design Advanced Studio 2 (DESG 7037), were embedded with numerous figures,
tables, charts, and graphics to support evidence-based design research and projects. In
Research Methods I (METH 7011) and Research Methods II – Statistics (METH 7012), students
learned how to use SPSS data analysis software to produce statistical graphs, charts, and
tables to illustrate their findings.
Students demonstrated the ability to effectively express project solutions using a variety of
visual communication techniques and technologies appropriate to a range of purposes and
audiences. For the color project in Design Communications 3 (COMM 7014), student groups
created a PowerPoint presentation to develop and present various color palettes and
inspirations for a proposed retail store. Color trends and concept images were also presented
in fashion, technology, entertainment, sustainability, economy, spirituality, and globalization.
Statistical graphic evidence was found in Research Methods II – Statistics (METH 7012) and
Interior Design Thesis (EDUC 7005), where students used SPSS statistical analysis software. In
the final assignments, students created histograms, pie charts, bar graphs, tables, and figures
to support their statistical data analysis reporting. In Design Communications 3 (COMM 7014),
students produced a PowerPoint presentation for the final submission of the dental office
project that included a circulation flow chart of the space for both guests and staff; a detailed
user needs program chart; a flow chart of design drivers; pencil sketches in concept
development perspectives; bubble diagrams; infographics of floor plans to indicate public,
semi-private, and private spaces; a lighting map; and fully rendered perspectives. Further
evidence was found in the rural home assignment from Interior Design Studio 4 (DESG 7017),
for which students created a small CAD document set of notated and dimensioned plans and
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elevations as well as a scale model of the structure. In this same course, students also created
a small condominium project that included hand-rendered floor plans and perspectives.
Additionally, for the micro abstract assignment from Interior Design Advanced Studio 1 (DESG
7023), students created presentation posters that included several written narratives including
their concept, inspiration, research, and precedents, as well as graphic evidence including
photographs, infographics, sketches, and computer-generated 3D models. Also, during the
COVID-19 period, students and faculty utilized both Zoom and Boingo to record live
presentations and meetings across much of the curriculum.
The interior design program provides opportunities for exposure to evolving communication
technologies. For the Dar Al-Uloum Public Library project in Design Communications 5 (COMM
7016), students used virtual reality to compose a fully-rendered fly-through of the building
that was designed in Revit. Additional evidence was found in Interior Design Advanced Studio
2 (DESG 7037) through the use of virtual reality demonstrations for capstone projects. Also, in
a retail project from Interior Design Studio 4 (DESG 7017), one student used advanced
communication technology to allow for online shopping and a digital fashion show for
personal consultations. While still in development, the Innovation Village will include
collaborative workspaces, virtual and augmented reality studios, multi-media labs, project
rooms, research support, and advanced technology and equipment to support student
research and project-based learning.
The interior design program provides opportunities for students to develop active listening
skills in the context of professional collaboration. All students at Fanshawe College are
required to participate in the Signature Innovative Learning Experience (SILEx), which has five
options: multi-disciplinary projects, global projects, live client interactions, applied research, or
entrepreneurship. Interior design students have the opportunity for applied research through
their capstone projects in Interior Design Advanced Studio 2 (DESG 7037) and their thesis
projects in Interior Design Thesis (EDUC 7005), both of which are either a team process or
require an external mentor. One particular project was a joint effort of fourth-year students to
work with both internal and external design partners to create new environments for the
Oxford Street Campus. The design solutions were presented to the Fanshawe Facilities
Management Department and Diamond Schmitt Architects for consideration and/or
implementation. Professional collaboration also occurred in the dementia project from Interior
Design Studio 5 (DESG 7019). Students were fully immersed in the environment and
interviewed or performed focus groups with all of the key stakeholders as well as the
residents, family and friends, faculty, administration, and facility volunteers to better
understand the environment. In Co-Op Employment Prep (COOP 1021), students had an
employment opportunity with an area firm and experienced real-world working conditions in
collaboration with design professionals. At the end of the course, a journal binder was
submitted to document their experiences, responsibilities, and collaboration opportunities. In
Interior Detailing 3 (DESG 7020), students had one-on-one consultations with members of the
Home Builders Association for their residential detailing assignment, then used their
consultation notes to further refine and develop their drawings.
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Standard 10. History. Interior designers are knowledgeable about history of interiors,
architecture, decorative arts, and art.
Intent: This standard ensures graduates have the knowledge base of design history to inform design
solutions.

 Compliance
 Partial Compliance
 Non-Compliance
























Student Learning Expectations

Ability/
Application

Understanding






Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Students understand the basic context and framework of history
as it relates to:
a)

interior design.

b)

furniture, decorative arts, and material culture.1

c)

architecture.

d)

art.

e)

Students understand the social, political, and physical
influences affecting historical changes in design of the built
environment.
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Standard 10. History. Interior designers are knowledgeable about history of interiors,
architecture, decorative arts, and art.
Narrative Assessment
Students are knowledgeable about the history of interiors, architecture, decorative arts, and
the arts. They begin to develop this knowledge in Design Theory 1 and 2 (DESG 7036, DESG
7015). This is followed by Design & Materials Culture (MATS 7007) and Contemporary Design:
Origins & Issues (HIST 7012). These courses enable students to build the necessary
understanding so they can apply their learning in studio design projects and also contribute to
senior-level critical thinking courses.
Students demonstrated understanding of the context and framework of history as it relates to
interior design. In Design Theory 1 (DESG 7036), students prepared a 5- to 6-page written brief
with a bibliography on design theories of modernism and architectural theory. Topics included
Charles and Ray Eames, Frank Lloyd Wright along with Louis Sullivan (form follows function),
and Mies Van Der Rohe (less is more), and students analyzed their life and the design impacts
of their careers. For the thinking visually assignment in Design Theory 2 (DESG 7015), students
completed two brief written reports on Modernism, The Bauhaus, and Late Modernism to
Postmodernism. They examined photographs of projects including Mer Apartment, Ell House,
Smith House, Ravin E House, and Artery Residence and hand sketched over the photograph to
explore design decisions. These included architectural elements and also color and material as
well as furniture selections analysis. Students learned about the various historical ages of
design in Contemporary Design: Origins and Issues (HIST 7012). They wrote brief papers about
a selected period and completed a final design project for this course. One student designed a
residence for a client based on the Art Nouveau period and included nature-driven motifs as
well as curves and bright colors used in this era. The final research poster included inspiration
from the period including decorative shell motifs and arcs and noted how this historical
research helped frame the interior design solution.
Students understood the basic context and framework of history as it relates to furniture,
decorative arts, and material culture and applied this knowledge in their projects. In
Contemporary Design: Origins & Issues (HIST 7012), students selected a historical object and
completed a preliminary research paper of the object’s historical period and its significance.
Students also created a timeline of history of interior design and art history for this course. The
timeline included five key cultural elements, four new innovations of design practices for this
time period, and five key people of each period. In their timelines, students included examples
of furniture design, decorative arts, materials, architecture styles, and innovations such as
structural elements. Students also created a project based on a time period (Art Nouveau
house) for artist George Seurat for the optometrist office, and completed research to support
the design of the project in colors, shapes, and decorative elements. In Design & Materials
Culture (MATS 7007), students created a residential bedroom using creative reinterpretation
of design and decorative elements of the Flemish Baroque period from the Dutch Golden Age.
Student work included a case study project as well as a design concept, inspiration, floor plan,
and perspectives for their project. Students used their research on artists of this age to
influence a wall mural, and ornamentation from the period was used for the doorway
moldings, Baroque style mirror and bed selection, patterned floor tile repetitive style, and the
colors selected and included in their project. In Interdisciplinary Design Practices (DESG 7022),
students researched appropriate period architectural and decorative art details including
moldings as well as materials and finishes to use in the historic home renovation project.
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Students understood the context and framework of history as it relates to architecture. In
Design Theory 2 (DESG 7015), students completed two written reports on Modernism, the
Bauhaus, and Late Modernism to Postmodernism. They examined photographs of projects
including Mer Apartment, Ell House, Smith House, Ravin E House, and Artery Residence, and
hand sketched over the photographs to explore design decisions. Student’s knowledge of
architecture history was further developed in Contemporary Design: Origins & Issues (HIST
7012), where they wrote a brief paper about a period of design and its impacts on
architecture. Their knowledge was enhanced in Interior Design Studio 6 (DESG 7021), where
they read “The Future of Our Cities” which included past impacts of city design and
architecture. In Interdisciplinary Design Practices (DESG 7022), students read the William
Morris book “The Inheritance'' about the importance of historic conservation. Students in this
course also worked on a heritage conservation project, an 1834 Classic Revival mansion
project called Willowbrook, in conjunction with Willowbrook School of Restorative Arts. They
researched the history and period of construction of this local building and learned the 8
Principles of Conservation to have respect for document evidence, original location, historic
materials, original fabrics, and the building period. Their designs also needed to be reversible,
be legitimate, and be maintainable.
Students understood the context and framework of history as it relates to art and applied their
knowledge to their projects. Students developed this understanding in their first year through
research in Design Communication 1 (COMM 7023). They studied ancient Egyptian art and the
Thebes tomb drawings and noted that the drawings showed “rank” by proportion and scale
rather than in perspective. They described the purpose of the drawings and the period of art in
Egypt in their research paper. Students also studied the origins of perspective drawing,
reviewed Brunelleschi’s experiment in linear perspective, and studied artwork in the Lascaux
Caves in France and the types of drawings in this time of the rise of civilization, noting the
colors and materials used, and compared them to caves in Spain. Students noted that the
height of people could be determined by perspectives they used and included references in
the article they wrote, listing their source of information. Students answered exam questions
in Contemporary Design: Origins & Issues (HIST 7012) in regards to artist Angelica Kaufmann
and were asked to define if her work was of the neoclassical or romanticism period. For the
final project, a student used pointillism by artist George Seurat as inspiration for her design of
an optometrist office. This influence was evident in the use of light, color, and shape and also
to recreate blending of two colors optically. Also, for a Thai restaurant project from Interior
Design Studio 5 (DESG 7019), a student researched Thai artist Chalermchai Kositpieat’s use of
negative and positive space in his work and also the importance of harmony and bold colors in
Thai design. These were included as design direction in the student’s completed project and
demonstrated the ability to include the framework of history as it relates to art in their
projects.
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Students understood the social, political, and physical influences affecting historical changes in
design of the built environment. Students demonstrated their understanding through writing
reports and answering quiz questions in Contemporary Design: Origins & Issues (HIST 7012)
about the impacts of the Victorian era on such things as colonialism and exoticism and how
that impacted design through historical change. Students also studied the influence of the
Harlem Renaissance and the Civil Rights Movement on art and design. Students wrote a brief
paper in Interior Design Studio 5 (DESG 7019) about the World Economic Forum that was
established in 1971 in Geneva, Switzerland. This group looks at global interests including
impacts to our word on climate, equity, and economy and their impacts on design. Students
wrote a paper on design for inclusion and diversity in Design Theory 2 (DESG 7015). Also in this
course, a student completed a project for a client that was a Syrian refugee and noted how this
historical refugee event had impacted their design and the world today. Students also wrote
papers on design theories of Modernism including Prairie Style and the impacts of such key
designers as Charles & Ray Eames and Frank Lloyd Wright.

Fanshawe College

59

October 2021 Accreditation Report

Standard 11. Design Elements and Principles. Interior designers apply elements and
principles of design.
Intent: This standard ensures graduates are able to apply design elements, principles, and theoretical
context to formulate and compose creative and aesthetic solutions.

 Compliance
 Partial Compliance
 Non-Compliance



























Student Learning Expectations
a)

Students understand the elements and principles of design
and related theories, including spatial definition and
organization. 1

Ability/
Application

Understanding



Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Student work demonstrates the ability to:
b)

explore a range of two- and three-dimensional design
solutions using a variety of media. 1

Students effectively apply the elements and principles of design
and related theories throughout the interior design curriculum
to:
c)

two-dimensional design solutions.2a 2b

d)

three-dimensional design solutions. 2a 2b
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principles of design.
Narrative Assessment
Students apply elements and principles of design.
Students demonstrated understanding of the elements and principles of design and related
theories, including spatial definition and organization. Evidence was found in journal 1 from
Design Theory 1 (DESG 7036), where students composed a graphic study of the principles of
design using a single alpha character and arranging multiple characters into each principle to
form a new graphic. In journal 2, students created a photo journal of the elements of design by
including a photograph of an environment and writing a short narrative to explain how the
element was presented in the photograph. Additional evidence was found in multiple projects
completed in Interior Design Studio 1 (DESG 7035). For project 1, students created a
sketchbook that included separate entries for each of the elements and principles of design.
Each element and principle included a definition and a visual example. Students then created a
separate page for each item with additional photographic evidence and sketches to document
their application in a built environment. In project 2, students focused on the exploration of
patterns. Students used photographs to define patterns in various applications, and then
created new patterns in black and white sketches, including a short narrative of how the
pattern evolved and was created. Students then used the pattern in larger repetitions to
create a series of more complex patterns. Lastly, these complex patterns were rendered in
monochrome grey scale, and then in a color palette of two hues with relative tints, tones, and
shades. For project 3, students created a sensory playroom for one- to three-year olds,
focusing on the application of elements and principles. Color, line, texture, shape, repetition,
and pattern were all presented in the final projects. In Site Studies (MATS 7004), students
created four project-specific posters that included the various elements and principles that
were identified in each project. The projects were an Uber corporate office (pattern,
repetition), specialty construction (line and volume), residential construction (pattern, form),
and education spaces (volume, pattern, repetition). For the micro abstract project from Design
Communications 6 (COMM 7024), students explored questions such as, “How can light and
line create rhythm to guide people through transition spaces?” This particular submission
included computer renderings of repetitive linear environments used as wayfinding devices in
a variety of scenarios. Another example asked, “How can the use of color create harmony for
users in public transition spaces?” Theories applied across all submissions in this assignment
included color theory, biophilia, and place attachment.
Students demonstrated the ability to explore a range of 2- and 3-dimensional design solutions
using a variety of media. In Interior Detailing 1 (DESG 7013), students used thin wood ply and a
laser cutter in the fabrication lab to design and fabricate a multi-plane “shadowbox” model.
The front plane was composed of a linear frame and picture window and the foreground
components of the composition. The middle plane included the main composition of the
scene, and the back plane provided the backdrop for the scene. The three flat planes in unison
presented a 3-dimensional scene. For the drafting 1 assignment in Design Communications 1
(COMM 7023), students created a set of drafted floor plans and elevations that demonstrated
understanding of the relationship of visual planes. This exercise was repeated in drafting
assignment 3, but with a more complex floor plan. In the drafting 2 assignment, students were
required to draft a set of plans, elevations, and perspectives from a small-scale model of an
asymmetrical form. Proper drafting protocols using symbols, scale, and markers were
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Standard 11. Design Elements and Principles. Interior designers apply elements and
principles of design.
included. Drafting assignment 4 required students to design a small-scale model applying the
elements and principles of design such as form, volume, repetition, scale, and color, as well as
incorporating vertical structure, voids, and multiple shapes to structures using proper drafting
protocols. Students then fabricated the model using multiple materials. Additional evidence
was found in Interior Detailing 4 (DESG 7024) in the president’s wall project. Students designed
and fabricated a dimensional laser-cut wall panel that incorporated the Fanshawe branding on
a surface plane with a color plane behind it showing through the laser cuts. The plans were
first designed and drafted before fabrication using steel studs, wall anchoring, and other
construction techniques. Finally, in Design Communications 6 (COMM 7024), students created
CAD fabrication plans for a parametric wood chair or bench that was then fabricated using a
CNC cutter in the fabrication lab to create a full-scale assembled seat from plywood. In this
same course, the micro abstract assignment allowed students to explore two elements of
design in relation to each other to ask a research question about a physical environment. The
poster presentations included photographs, hand sketches, and computer renderings to
illustrate the relationship being explored. For journals 3 and 4 in Design Theory 1 (DESG 7036),
students created a cube model out of foam core with two sides missing so the interior of the
cube could be studied with a designed small scene that was also illuminated. The interior
scenes were created using a variety of materials such as paper, fabric, plastics, wood, paint,
and micro LED lighting kits. Several of the models also included voids in the sides or top of the
model so various perspectives and views could be observed. Volumetric and lighting studies
were also mentioned in the projects.
Students demonstrated the ability to effectively apply the elements and principles of design
and related theories to 2-dimensional design solutions. For the Staples Design Competition
corporate office project in Interior Design Studio 3 (DESG 7014), students incorporated
environment and behavior theories as well as place attachment and territorial/privacy theory.
Application of these theories was found in wayfinding solutions, space definition to provide
task-specific spaces, as well as psychographic measures of lighting and acoustics in public
versus private spaces. Extensive floor plans were developed and noted for client programmatic
needs with process work of bubble diagrams and adjacency matrices supporting the final
design solution. Corporate branding and logo creation were also included, which provided
additional evidence of elements of design such as pattern, repetition, balance, and symmetry
being used to create new graphic images for corporate clients. In Interior Design Studio 4
(DESG 7017), for the rural residential project, students drafted complete architectural plans for
a single-family home, including all floor and reflected ceiling plans, elevations, sections, and
details to include footings, foundations, and rooflines. In Interior Design Advanced Studio 2
(DESG 7037), capstone projects of students’ choosing provided a more complex scenario to
apply the elements and principles of design. In assignment 1, process and preliminary design
submission, students outlined their capstone topic including the research question and
theories to be applied. Some of these theories included therapeutic environment theory,
control theory, social connection theory, color theory, biophilia, and spatial harmony. All
projects included a thorough analysis of proposed floor plans to include circulation and
wayfinding strategies, as well as vertical circulation relationships, indicating application of
volumetric design in the space.
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Standard 11. Design Elements and Principles. Interior designers apply elements and
principles of design.
Students demonstrated the ability to effectively apply the elements and principles of design
and related theories to 3-dimensional design solutions. In Design Communications 1 (COMM
7023), drafting assignment 4 required students to design and fabricate a small-scale model,
applying the elements and principles of design, such as form, volume, repetition, scale, and
color, as well as incorporating vertical structure, voids, and multiple shapes to structures using
proper drafting protocols, then to fabricate the model using multiple materials. Additional
evidence was found in the rural residential project from Interior Design Studio 4 (DESG 7017).
Based on the architectural plans created, students fabricated a ¼” scale massing model to
study the elements of design as translated from the drafted CAD plans. Students then
produced a complete model of the structure to include building penetrations for natural light
into the building. Volume, form, and scale were required elements in the final model
presentation. Students continued to build their ability in the creation of 3-dimensional design
using CAD technologies in Interior Design Studio 5 (DESG 7019). In the hospitality restaurant
assignment, students began by creating a sketchbook from precedent studies that included
tagging the elements and principles of design. These drawings were manually created using
pen and marker for full color or black and white renderings. The tagging was quite thorough
and included rhythm, movement, line, form, repetition, scale, pattern, texture, and harmony.
As the project progressed, students then considered application of cultural influences as well
as sensory theory, proxemics, and social theory to address the need for a pandemic response.
The project culminated in a fully designed restaurant environment including process sketches,
bubble and adjacency plans, sketched perspectives and logo concepts, complete floor plans
showing full and partial capacities for a COVID response, and 3-dimensional representation by
means of full building sections, elevations, reflected ceiling plans, fully developed renderings,
and a laser-cut 1/8” scale study model to exhibit the volume of the structure and to
demonstrate natural light penetrations into the space. For the design, dignity and dementia
project from this same course, student groups used place attachment theory and social theory
in their exploration of designing a more supportive healthcare environment. While elements
and principles were not specifically called out in the assignment, students did note how
pattern and repetition in finishes were to be considered when designing for dementia. Since
this project was based on an actual long-term care facility, students completed a thorough
analysis of the existing conditions to determine where improvements or enhancement could
be introduced. Many of the improvements included recommendations for zoning of public and
private areas, improved lighting and color, and areas for stimulation to keep residents
engaged. Performing these tasks in a real physical environment allowed the students to
perceive a 3-dimensional environment, which enabled them to develop more realistic design
recommendations.
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Standard 12. Light and Color. Interior designers apply the principles and theories of light and
color effectively in relation to environmental impact and human wellbeing.
Intent: This standard ensures graduates understand the art and science of light and color. Graduates
should be able to integrate light and color in the design process to enhance the human experience.

 Compliance
 Partial Compliance
 Non-Compliance

Student Learning Expectations
a)

Students are aware of the environmental impact of
illumination strategies and decisions.

Ability/
Application

Understanding

Awareness

Inadequate
Evidence

The following expectations contributed to the overall assessment of the Standard:


















Students understand:
b)

the principles of natural and artificial lighting design.1

c)

strategies for using and modulating natural light.




d)

Students competently select and apply luminaires and light
sources.









e)

Students have awareness of a range of sources for
information and research about color.









f)

Students understand how light and color impact health,
safety, and wellbeing in the interior environment. 2


















Student work demonstrates understanding of:
g)

color terminology.

h)

color principles, theories, and systems.




i)

color in relation to materials, textures, light, and form.
























Student work demonstrates the ability to appropriately:
j)

select and apply color to support design concepts.

k)

select and apply color to multiple design functions.3




l)

use color solutions across different modes of design
communication.4
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Standard 12. Light and Color. Interior designers apply the principles and theories of light and
color effectively in relation to environmental impact and human wellbeing.
Narrative Assessment
Students explore various theories of light and color throughout the curriculum and apply the
knowledge acquired about light, light perception, light systems, and lighting design. Students
understand diverse strategies for using both light and color use, demonstrating their
knowledge in both technology courses and design studio course projects. Color is used
extensively throughout the program as both a communication tool and as an integral part of
design decisions.
Students were aware of the environmental impact of illumination strategies and decisions.
Course lectures, classroom exercises, and exams addressed various aspects of lighting as an
energy source. Students researched lighting types, lighting systems, and their impact for their
research projects in Building Technologies 1 – Lighting (MATS 7002). In this course, students
explored and documented the environmental quality and sustainable aspects of LEED and
WELL principles in terms of illumination strategies in the Ivey Building. Students further
examined the impact of illumination strategies in Interior Design Studio 2 (DESG 7012) and
created sketches evaluating lighting strategies for the loft condo project.
Students understood the principles of natural and artificial lighting design, including quality,
sources, use, and control. For an in-class activity in Building Technologies 1 – Lighting (MATS
7002), students worked in groups using light meters to explore lighting conditions on campus.
They examined lighting types, color temperature, and diverse control methods and recorded
their observations of the lighting. Students were also tested on this learning and applied the
lumen method in the final exam. For the retail store field study in this course, students visited
sites, investigated lighting products, and discussed their findings. In Interior Design Studio 2
(DESG 7012), students examined lighting design strategies with lighting maps for the loft
condo living and working space project and studied the effects of artificial light choices on
various interior surfaces.
Students understood how daylight is used and incorporated various strategies for modulating
daylight. Students proposed strategies for daylight and artificial light modulation in the group
project for Building Technologies 1 – Lighting (MATS 7002). Students in this course also
reported on natural light strategies in the Ivey Building case study, demonstrating
understanding of modulating daylight. In Interior Design Studio 4 (DESG 7017), students
researched daylight modulations and orientation for the loft condo living and working space
project and made design decisions related to natural light to support their overall design
solution. Students’ lighting plans for this project were accompanied by product choices and
sketches of specific daylight modulation strategies. In the Kate Spade office project from
Interior Design Studio 3 (DESG 7014), daylight was a chosen modulating element of the final
design proposal.
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Standard 12. Light and Color. Interior designers apply the principles and theories of light and
color effectively in relation to environmental impact and human wellbeing.

Students competently selected and applied luminaires and light sources. Students began by
applying lighting principles and sources in the residence reflected ceiling plan assignment in
Design Communications (COMM 7013). In Interior Design Studio 2 (DESG 7012), students
competently developed lighting plans for the loft condo living and work space project. The
lighting solutions included task, ambient, and natural, and students identified luminaire and
natural light sources next to their annotated light plan strategies. In Interior Design 4 (DESG
7017), students applied luminaire and light sources in the retail store project, with light
sources illustrated in the perspectives. For this same project, students in Building Technology 1
– Lighting (MATS 7002) developed full lighting concepts including specification selections,
calculations, and support documents. Students proposed strategies for vertical and horizontal
lighting and described the choices made for their projects in terms of general, ambient, task,
and accent lighting. In the dementia unit project from Interior Design Studio 5 (DESG 7019),
students applied light sources competently as evidenced in the lighting plans, light studies, and
a lighting map that included both artificial and natural light considerations. Finally, in Interior
Design Advanced Studio 2 (DESG 7037), students provided complete lighting plans for their
capstone projects, including lighting types, natural/artificial sources identified, and full lighting
product choices.
Students demonstrated awareness of a range of sources for information and research about
color. This was evident in Design Theory 1 (DESG 7036), where students examined color
theories and the impact on design choices. In Interior Design Studio 3 (DESG 7014), students
researched color and light contexts in the synergy dental office proposal, and created design
drivers writing about how color and light choices were made in terms of wellbeing and
biophilic design principles. Color and light were integral to students’ final design concept. In
Interior Design Advanced Studio 1 (DESG 7023), students demonstrated knowledge of a range
of sources of information on color in the micro abstracts produced for the PAVE competition
project. In Interior Design Advanced Studio 2 (DESG 7037), students provided a range of
sources for research that influenced their color choices in the capstone project.
Students understood how light and color impact health, safety, and wellbeing in the interior
environment. In Interior Design Studio 1 (DESG 7035), students conducted detailed research to
inform their concept development for the therapeutic playroom project, which featured light
and color as fundamental design elements. In Building Technologies 1 – Lighting (DESG 7002),
students documented healthy and smart lighting, including LED smart technologies, in their
design solutions for the residential project. The dignity, dementia, care project from Interior
Design 4 (DESG 7017) demonstrated students’ understanding of how light and color choices
affect the health, safety, and wellbeing of dementia patients. For this project, students created
poster presentations with written rationales supporting their selected lighting and
color/materials in regards to the wellbeing and the particular needs of persons with
Alzheimer’s/dementia. Students also produced light maps for the dementia project in Building
Technologies 2 (DESG 7006), where they examined the lighting impacts in the designs they had
developed.
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Standard 12. Light and Color. Interior designers apply the principles and theories of light and
color effectively in relation to environmental impact and human wellbeing.

Students learned color terminology in Design Theory 1 (DESG 7036) and correctly used this
terminology in the research project for this course. Students produced sketchbooks with handdrawn sketches that examined color theories and using terminology and meanings of colors
and their combinations in Interior Design Studio 1 (DESG 7035). In Interior Design Studio 2
(DESG 7012), students researched color choices as integral parts of the design elements they
incorporated into their loft designs. Students included both color selections and color images
as the color scheme, which was a salient part of the project development.
Students developed understanding of color principles, theories, and systems through a series
of exercises and group projects in Design Theory 1 (DESG 7036). In the hand-painted plate
exercises, students explored color principles and how colors are created, as well as color
composition. Students also completed a trends and palettes assignment, relating color chips to
interiors and analyzing color application. In Interior Design Studio 3 (DESG 7014), students
explored color strategies and selected colors for a holistic, environmentally progressive, multiservice dental clinic.
Student projects explored color use in relation to materials, texture, light, and form. For
project 2 in Design Theory 1 (DESG 7036), students examined and applied color palettes in
specific interiors using color forecasting and color/light mapping. Color use in relation to
materials, textures, light, and form was a salient feature of the retail project in Interior Design
Studio 4 (DESG 7017). In Interior Design Studio 6 (DESG 7021), students selected color,
materials, and furnishings for three buildings in the Westminster Ponds project. Color choices
were reflective of nature and the indigenous peoples’ considerations. For example, students
applied materials to express the interior spatial, sculptural, and natural elements of their
project, such as the floor material patterns and green walls. Color use in relation to materials,
texture, light, and form was also explored extensively in the Dar Al-Uloum Library project from
Interdisciplinary Design Practices (DESG 7022).
Students selected and applied color to support design concepts throughout the curriculum.
Beginning in the first year, students researched and demonstrated how color selections were
considered and then applied as integral elements of their proposed design solutions. For the
children’s therapeutic playroom project from Interior Design Studio 1 (DESG 7035), students
investigated how color and pattern play a role in supporting a child’s play and wellbeing.
Students selected and applied color in the corporate office project from Interior Design Studio
3 (DESG 7014) in support of the client’s identity and brand. In the same course, students
researched current trends and influences of color in the context of wellbeing to inform their
color choices for the holistic, environmentally progressive, multi-service dental clinic project.
In Interior Design Studio 5 (DESG 7019), students investigated cultural preferences and
selected and applied color for diverse needs in the multicultural restaurant project. Student
color selections for the Westminster Ponds project were directly linked to meanings held in
indigenous cultures, which was evident in the specification packages produced in Interior
Design Studio 6 (DESG 7021).
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Standard 12. Light and Color. Interior designers apply the principles and theories of light and
color effectively in relation to environmental impact and human wellbeing.

Students appropriately selected and applied color to multiple design functions. Students
considered symbolism and associations when making color and material selections. In Interior
Design Studio 3 (DESG 7014), students’ concepts for the office project were based on color
preferences and associations to support the visual corporate identity. In Interior Design Studio
5 (DESG 7019), students’ design concepts for the dementia care unit project included color
choices for wellbeing, understanding color associations, and eliciting responses for persons
with dementia. For the PAVE competition project in Interior Design Advanced Studio 1 (DESG
7023), students explored multiple design functions for the design of the pop-up SketchUp
concept, including responding to user requirements, COVID-19 design functional issues, and
creating flexible learning spaces for diverse needs. In one solution, the annotated floor plan
considered these spaces in terms of sustainability, accessibility, QR codes, safety, technology,
VR, and collaboration, as well as the COVID-19 requirements for a sanitized environment.
Color was integral to the choices made for optimal responses to the design functions.
Students used color solutions across diverse modes of design communication, including handmade and computer models, materials boards, mood boards, hand sketches, digital plans, and
various types of renderings. Color was a foundational element in the development of various
stages of the corporate office project in Interior Design Studio 3 (DESG 7014), including color
sketches of initial ideas, advanced concept development, and the proposed solutions. Color
was used extensively in communicating ideas for the dementia care unit project from Interior
Design Studio 5 (DESG 7019). Students developed color-coded plans, sketches, and final
solutions to frame the development of final ideas in both research documents and final
presentations. Color was also an integral feature of the design and production of the PAVE
pop-up store experiences in Interior Design Advanced Design Studio 1 (DESG 7023).
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Standard 13. Products and Materials. Interior designers complete design solutions that
integrate furnishings, products, materials, and finishes.
Intent: This standard ensures graduates have the skills and knowledge required to appropriately
select and apply manufactured products and custom design elements to a design solution. Graduates
should consider the multiple properties of products and materials as well as their aesthetic
contribution.

 Compliance
 Partial Compliance
 Non-Compliance

how furnishings, objects, materials, and finishes work
together to support the design intent.









b)

typical fabrication process, installation methods, and
maintenance requirements for products and materials.









c)

appropriate design or specification of furnishings,
equipment, materials, and finishes in relation to project
criteria and human and environmental wellbeing. 1









d)

Students select and apply products and materials on the
basis of their properties and performance criteria, including
ergonomics, environmental attributes, life safety, and life
cycle cost.









Students are able to design and specify a broad range of
appropriate products, materials, furniture, fixtures,
equipment, and elements in support of the design intent.2









Student Learning Expectations

Ability/
Application

Understanding

a)

Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Student work demonstrates understanding of:

e)
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Standard 13. Products and Materials. Interior designers complete design solutions that
integrate furnishings, products, materials, and finishes.
Narrative Assessment
Students complete design solutions that integrate furnishings, products, materials, and
finishes. Students learn how to effectively specify and apply appropriate products and
materials for a variety of design problems through course instruction, guest speaker
presentations, and by site visits with manufacturers/suppliers focused on helping students
learn about optimum application of products and materials. The curriculum has been designed
to provide theoretical background on products and materials via the range of design theory,
studio, detailing, and sustainability courses. Students also gain an understanding of typical
fabrication methods, installation methods, and maintenance requirements by examining
actual products and using them to create design ideas and objects in the program’s fabrication
studio.
Students’ design solutions demonstrated their ability to include furnishings, objects, materials,
and finishes that work together to support the design intent. For the residential loft
condominium project from Interior Design 2 (DESG 7012), students selected appropriate
materials and noted why they were selected (durable, long lasting, scratch resistant, etc.) and
how they supported the design intent. In the commercial project for Interior Design Studio 3
(DESG 7014), the Bang and Olufsen project, students noted that their materials and furniture
selections must be sophisticated and have a modern aesthetic to support their design intent.
For the Tesla corporate office project from this course, students noted the use of
environmental materials to support their design concept, specifications noted ergonomic and
biophilic qualities. For the restaurant project from Interior Design Studio 5 (DESG 7019),
students studied materials, finishes, and samples and noted how they supported the design
concept. For a Thai restaurant project, the student noted furniture, custom millwork, colors,
and finishes all supported the cultural experience of their design intent. The senior capstone
projects from Interior Design Advanced Studio 2 (DESG 7037) included evidence-based design
research on how the selected furniture, materials, and finishes supported the design intent.
For the community center for youth with Cerebral Palsy project, the student researched
environmental barriers for individual control and social connection in their project. Also, they
studied user needs including privacy, sensory environmental issues, and how this applied to
their material selection (soft for falling, etc.). For the student housing project for veterans with
PTSD, they noted the importance of wayfinding through walls (graphics), floor (accent
directional stripe), ceiling materials, colors, and lighting to support the design intent. Another
project, design for kinesthetic learning, included WELL Standards (part of design focus) and
noted how those impacted their material and furniture selections. On their FF&E
specifications, students also included the reason for the selection as a separate column to
support their design intent.
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Standard 13. Products and Materials. Interior designers complete design solutions that
integrate furnishings, products, materials, and finishes.

Students demonstrated the ability to apply typical fabrication process, installation methods,
and maintenance requirements for products and materials in their projects. Understanding of
a fabrication process and installation methods was evident in the forensics project from
Interior Detailing 4 (DESG 7024), where students took a photograph of projects, such as the
vaulted cork pavilion project, and had to “take it apart” and described how it was made with
tongue and groove joints, and then “put it back together” by creating a computer plan and
elevations of the project. Students also analyzed the Bridge House for steel beam construction
and inverted V arch and described the beam and cables for installation along with fasteners. In
their detailing workshop in this course, students studied miter and dowel joinery methods,
took photographs, and produced sketches and written descriptions of the process. They also
used a laser cutter and compared it to the use of a CNC machine to create an actual size end
table they had designed. Students also completed a millwork project for a conference room in
Interior Detailing 2 (DESG 7016), for which they created plans, sections, elevations, and details
of the conference room table and wall storage units. For the restaurant project for Interior
Design Studio 5 (DESG 7019), the students detailed the custom booth and included a plan
view, elevation, section, and material specifications. Included in their specifications for the
restaurant project were cleaning of materials based on COVID restrictions. In this class,
students were asked to explore ISSA cleaning times for maintenance and as part of their
material specifications and include cleaning information along with selection rationale
(durability, safety, cleanability). Students included cleaning specifications for their project in
Interior Design Studio 6 (DESG 2021 and information on properties of antimicrobial or
antibacterial qualities for maintenance purposes. Also, in the student project for the Ivy
Business School in Sustainable Practices 1 (ENVR 7007) the students prepared a written brief
and described ongoing maintenance in the building and the use of green cleaning materials.
Students understood and applied to their projects appropriate design or specification of
furnishings, equipment, materials, and finishes in relation to project criteria and human and
environmental wellbeing. In Interdisciplinary Design Practices (DESG 7022), students designed
a chair and, using the CNC machine, created an actual full model of the palm plywood chair.
They studied the human body and created a parametric, prototype chair based on ergonomics
and comfort for the human body. They created detailed drawings including connection details
and materials specifications. This project also addressed typical fabrication and construction
methods. In the design, dignity and dementia project from Interior Design Studio 5 (DESG
7019), students noted that the furniture selected needed to support the human body.
Students studied their specifications, including design as a tool for empathy and safety. They
based their selections on design and dignity for dementia residents and conducted research
and observational research (before COVID) to study what was best to specify for this project.
Students noted that they specified items to support their design intent of providing a
“homelike” environment, allow for easy cleaning, and not have tripping hazards. Psychological
wellness was also important in their design of the facility, giving the residents privacy and also
the sense of familiar surroundings. For the restaurant project in this course, students also used
evidence-based design research to identify appropriate items to specify. For example, their
materials selections were based on acoustical properties, and furniture selections were based
on inclusive design, universal design, and accessibility, which were their project drivers.
Additionally, the Thai restaurant project included planning adaptations that would be
necessary during the pandemic. For the children’s school project from Sustainable Practices 1
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Standard 13. Products and Materials. Interior designers complete design solutions that
integrate furnishings, products, materials, and finishes.
(ENVR 7007), students studied the responsible use of resources and how to use recycled
materials for building materials. They showed using plastic water and soda bottles stacked
within chicken wire and encased in concrete to create building walls. These examples
demonstrated their ability to apply human and environmental wellbeing aspects to their
projects.
Students selected and applied products and materials on the basis of their properties and
performance criteria including ergonomics, environmental attributes, and life safety. However,
they were only aware of life cycle cost information. Environmental attributes and performance
criteria were addressed in Sustainability 1 and 2 (ENVR 7005, ENVR 7007) as well as Design and
Materials Culture (MATS 7007). For the Ravitola restaurant project from Interior Design Studio
5 (DESG 7019), students’ materials specifications were based on Wyzenbeek Double rubs for
durability. They also used cradle to cradle certified products, Green Guard, and WELL Building
Standards in their specifications. For the Thai restaurant project, students included a biophilic
plant wall and used natural light and LED lighting to support the environmental concept for the
project. Students wrote a research brief in Sustainable Practices 2 (ENVR 7007) on sustainable
materials and the reasons to specify them. They also researched a green wall and the benefits
of including this in a project. They noted smart materials and how these could be helpful in
producing power. Students also completed a research project on recycled building materials
and “design for deconstruction.” This included the Earthship project in Taos, NM, that
repurposed building materials with glass bottles for building materials and the Aizekel Library
project in Spain that used recycled railway ties for the exterior construction. Eight students
reviewed case study projects to complete a research project including materials lifecycle
(circular economy), retrieval of materials from the landfill, and disassembly of building
projects. Students completed a case study research project in Sustainable Practices 2 (ENVR
7007) on LEED and WELL Building Standards including materials and products that are
sustainable. They researched recycled materials and used sustainable design practices for a
hospitality and healthcare design project to show how healthy indoor air quality can be
achieved through careful specification of sustainable materials. Students explored ergonomic
attributes in projects such as the Dar-Al-Uloum Public Library project from Interdisciplinary
Design Practices (DESG 7022). Ergonomics was a key driver for their project, which included
research of the human figure sitting, standing, and reaching. Students referred to this in their
design and included a building diagram of ergonomic elements. Students’ case study of the
Western University College renovation project in Site Studies (MATS 7004) included the
importance of human-centric needs and how furniture, etc., supported this value. For the
Western Fair restaurant project from Interior Design Studio 5 (DESG 7019), students used
human-centric design to influence ergonomic selections of products and materials. Life safety
was explored in Interior Design Studio 5 (DESG 7019) for the McCormick home for dementia
project. The student noted that a key driver for the project was safety, and the importance of
life safety was evident in their project specifications of materials and products. In Building
Technology 2 – Mechanical and Safety Systems (MATS 7006), students’ projects included life
safety exit signs and emergency lighting. Students wrote the definition of life cycle cost in the
mid-term exam, which demonstrated their awareness of this term. When asked about life
cycle cost during the interview with upper-level students, they described cradle to cradle
aspects for the materials and FF&E selected for their projects. They noted it was the furniture
dealer’s responsibility to resell furniture and to include information on life cycle costs as part
of their product information. Students were aware of life cycle cost, but there was no evidence
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Standard 13. Products and Materials. Interior designers complete design solutions that
integrate furnishings, products, materials, and finishes.
that students considered life cycle cost information when selecting products and materials for
their projects. This is a program weakness.
Students were able to design and specify a broad range of appropriate products materials,
furniture, fixtures, equipment, and elements to support the design intent. Students
demonstrated this ability in their specifications throughout the curriculum, which included
furniture; textiles; wall, floor, and ceiling treatments; lighting fixtures; millwork materials; and
hardware for a broad range of project types including residential, historic renovation,
commercial, restaurant, retail, long-term care/healthcare, doctor’s office, education, and
community center projects. For the Westminster Ponds project from Interior Design Studio 6
(DESG 7021), students’ FF&E and material specifications included the product name, code on
plans, manufacturer name, style name and number, color and finish specification, area used,
image, justification for selection, and sustainable feature. For the Dar Al-Uloum Library project
from Interdisciplinary Design Practices (DESG 7022), students noted in the design brief that
they were selecting materials first and then form would follow this aspect. Specifications for
this project included the product name, manufacturer, finish, quantity, justification for
selection, and image of furniture or material sample.
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Standard 14. Environmental Systems and Human Wellbeing. Interior designers use the
principles of acoustics, thermal comfort, indoor air quality, and water and waste systems in
relation to environmental impact and human wellbeing.
Intent: This standard ensures graduates are able to contribute to the development of appropriate
strategies for achieving wellbeing, comfort, and performance within interior environments.
Additionally, graduates are aware of the environmental impact of their design decisions.

 Compliance
 Partial Compliance
 Non-Compliance



















Student Learning Expectations
a)

Students understand that design decisions relating to
acoustics, thermal comfort, and indoor air quality impact
human wellbeing and the environment.

Ability/
Application

Understanding



Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Students understand:
b)

the principles of acoustical design.1

c)

appropriate strategies for acoustical control.2

d)

the principles of thermal design.3





e)

how active and passive thermal systems and components
impact interior design solutions.









f)

the principles of water systems and waste systems. 4









g)

strategies for integrating water systems and waste systems.
4









h)

the principles of indoor air quality.5









i)

how the selection and application of products and systems
impact indoor air quality.
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Standard 14. Environmental Systems and Human Wellbeing. Interior designers use the
principles of acoustics, thermal comfort, indoor air quality, and water and waste systems in
relation to environmental impact and human wellbeing.
Narrative Assessment
Students understand acoustic, air quality, thermal comfort, and water conservation strategies
in relation to human wellbeing and the impact on the environment. Exploration of
environmental systems in terms of human wellbeing and the environment begins in Building
Technologies 1 – Lighting (MATS 7002). Students’ understanding of environmental systems
and wellbeing culminates in their solutions for the final capstone project in Interior Design
Advanced Studio 2 (DESG 7037).
Students understood how design decisions relating to acoustics, thermal comfort, and indoor
air quality impact human wellbeing and the environment. Students researched and analyzed
the impact of alternative energy on both interior environments and human comfort for group
research project 4 in Building Technologies 1 – Lighting (MATS 7002). In Building Technology 2
– Mechanical and Safety Systems (MATS 7006), students used their restaurant projects from
Interior Design Studio 5 (DESG 7019) to analyze thermal comfort, indoor air quality, and design
decisions related to human comfort and wellbeing. In Building Technology 2 – Mechanical and
Safety Systems (MATS 7006), students explored various acoustical design, thermal comfort,
and indoor air quality issues and their impact on wellbeing and the environment. During this
course, students researched LEED buildings and assessed the designed LEED environment,
outlining all the various acoustical and thermal comfort qualities and indoor air quality issues
that were considered to be LEED compliant for a particular case study. For the final capstone
project in Interior Design Advanced Studio 2 (DESG 7037), students researched their particular
subject and how the design process is framed by the quality of life of the user in terms of
sustainable materials and reduction of harmful air pollutants for improving air quality.
Students understood the principles of acoustic design. Evidence was found in the analytic
plans that students generated for the retail project in Building Technologies 2 - Mechanical
and Safety (MATS 7003/7006). Students developed acoustical partition walls where they
applied the principles of acoustical design for the Westminster Ponds project in Interior Design
Studio 6 (DESG 7021). Students examined various principles of acoustical design through case
studies and sustainability projects in Sustainable Practices 2 (ENVR 7007).
Students were able to apply appropriate strategies for acoustic control. For project 3 in
Building Technology 2 – Mechanical and Safety Systems (MATS 7006), students developed
annotated reflected ceiling plans with specific acoustic solutions for either their dementia or
restaurant project. For the restaurant project, students developed acoustic diagrammatic
plans illustrating planning strategies and materials choices with sound absorption details
described for furniture, ceilings, and other areas of the restaurant design. In the examples of
the dementia project, students analyzed existing acoustic issues in terms of ventilation, HVAC,
and wall construction. In Interior Design Studio 6 (DESG 7021), students designed acoustic
partition walls for the Westminster Ponds project. Students’ video presentations
demonstrated both understanding and application of acoustical control. Students used
appropriate strategies in the development of an acoustic evaluation for the Dar Al-Uloum
Library project in Interior Design Practices (DESG 7022).
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Standard 14. Environmental Systems and Human Wellbeing. Interior designers use the
principles of acoustics, thermal comfort, indoor air quality, and water and waste systems in
relation to environmental impact and human wellbeing.
Students demonstrated understanding of the principles of thermal design. In Building
Technology 2 – Mechanical and Safety Systems (MATS 7006), students studied thermal
control, airflow, and interior strategies for optimal human conditions, and they answered
questions about geothermal heat pumps and radiant heating systems. Students’ individual
research projects in this course addressed hydroelectric energy, heat recovery methods, and
architectural construction approaches in LEED building case studies. Students discussed and
documented sustainable features related to thermal design, including airflow and building
features that contribute to thermal design efficiency. Indoor air and ventilation were explored
as salient features of a “living building” from a thermal perspective.
Students demonstrated understanding of how active and passive thermal systems and
components impact interior design solutions. In Site Studies (MATS 7004), students explored
and illustrated active and passive thermal systems in their completed projects. For the group
research project in Building Technology 2 – Mechanical and Safety Systems (MATS 7006)
students studied active and passive heating and cooling systems in the context of LEED
building case studies including net-zero energy solutions and strategies, such as radiant heat
and natural ventilation methods. Students also answered exam questions about radiant
heating systems. Also in this course, students produced reflected ceiling plans with coffered
ceilings for their restaurant project, analyzed alternative energies within the context of active
and passive systems, and described strategies linked to specific impacts on interior design
solutions. Students described thermal control measures, HVAC strategies, and comfort
provisions in the layout and design, including thermal features provided, such as ventilation,
windows, and thermal comfort elements. In the example of the Italian restaurant, these
extensive strategies were supported by the mechanical system design, air quality
considerations, water conservation measures, and solar energy initiatives.
Students researched the principles of water and waste management systems for the corporate
office project in Interior Design Studio 3 (DESG 7012) and developed an understanding of how
recycled rain converts to water in plumbing systems. Students created group research projects
examining the principles of water and waste management systems in Building Technology 1 –
Lighting (MATS 7003). They also examined the history of plumbing and design criteria for
various types of water closets, including barrier-free designs. In Design Studio 4 (DESG 7027),
students’ notes discussed water and waste systems for a rural home project. Student papers
from Sustainable Practices 1 (ENVR 7005) described the efficient use of water and water waste
systems, such as low-flow plumbing, as sustainable features of the watershed conservation
center. Completed exams from Building Technology 2 – Mechanical and Safety Systems (MATS
7006) confirmed student understanding of waste systems and their management as well as
waste recycling strategies. Students answered questions about potable water systems and
waste management in terms of the separate water and waste lines required as well as
questions about cleanouts, waste drains, and soil stacks.
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Standard 14. Environmental Systems and Human Wellbeing. Interior designers use the
principles of acoustics, thermal comfort, indoor air quality, and water and waste systems in
relation to environmental impact and human wellbeing.
Students understood strategies for integrating water systems and waste systems. Students
completed group research projects about water and waste system strategies in Building
Technology 1 – Lighting (MATS 7002). In Sustainable Practices 2 (ENVR 7007), students
explored case studies and analyzed rainwater reuse systems to develop an understanding of
how these provide water in buildings using water-waste systems. Student then presented
these ideas in journal project 1 for their case studies presentations. In Design Studio 3 (DESG
7012), students researched water management systems for the corporate office project.
Students documented their findings in writing and in visual diagrams, demonstrating
understanding of how recycled rain converts to water in plumbing systems and the efficient
use of water systems. Students also studied water systems and geothermal radiant heat
systems in Interior Design Studio 4 (DESG 7017) and were further informed on the topic by a
guest speaker. Students were tested on water and waste systems with regards to stacking in
buildings and waste systems strategies in the mid-term exam from Building Technologies 2 –
Mechanical and Safety Systems (MATS 7006).
Students demonstrated understanding of the principles of indoor air quality. In Sustainable
Practices 1 (ENVR 7005), students wrote papers about indoor air quality in relation to WELL
standards. In Building Technologies 1 – Lighting (MATS 7002), students addressed air quality
principles within group research work for a residential project. They analyzed alternative
filtration and thermal systems and how fresh air is accessed using Biophilic principles. In
Building Technology 2 – Mechanical and Safety Systems (MATS 7006), students worked both
individually and in groups on projects addressing indoor air quality. Individually, students
researched various aspects of indoor air quality related to the overall building envelope,
climate conditions, and specific site conditions. For their group research projects, students
investigated the principles of indoor air quality and factors contributing to indoor air quality
within an office environment. Students also completed exams and selected materials in
relation to indoor air quality in Building Technology 2 – Mechanical and Safety Systems (MATS
7006).
Students understood how the selection and application of products and systems impact indoor
air quality. Students worked in groups to study indoor air quality and its effects on health
within office environments in Building Technology 2 – Mechanical and Safety Systems (MATS
7006). Student work for this project included annotations explaining their approach in specific
areas. For the “Just in Queso” project, the student noted areas of human comfort including
HVAC notes and ventilation systems. They included HEPA air quality filters in their research for
their project. Students in this course also completed a group project for which they studied air
quality in office buildings and included notes on how health, productivity, and wellbeing were
impacted by elements of air quality. Students developed detailed analytic plans for the
restaurant project, explaining how the choices they made had an impact on air quality. They
also answered exam questions in this course regarding how indoor air quality is impacted by
HVAC choices. For group projects in Interdisciplinary Design Practices (DESG 7022), students
researched and wrote about ventilation systems, air supply regulations, air supply systems,
and their use and solutions. Also in this course, students produced reports for the Dar AlUloum Library project analyzing how selected materials and products affect indoor air quality.
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Standard 15. Construction. Interior designers understand interior construction and its
interrelationship with base building construction and systems.
Intent: This standard ensures graduates have an understanding of the documentation, specification,
environmental impact, and application of non-load bearing interior construction methods, systems,
and details. Graduates should consider the interrelationship of base-building construction to interior
construction.

 Compliance
 Partial Compliance
 Non-Compliance







Student Learning Expectations
a)

Students have awareness of the environmental impact of
construction.1

Ability/
Application

Understanding



Inadequate
Evidence

Awareness

The following expectations contributed to the overall assessment of the Standard:

Student work demonstrates understanding that design
solutions affect and are impacted by:
b)

base-building structural systems and construction
methods.2









c)

interior systems, construction, and installation methods. 3









d)

detailing and specification of interior construction
materials, products, and finishes.4









e)

the integration of building systems including electrical
(such as power, data, lighting, telecommunications, audio
visual) and mechanical (such as HVAC, plumbing, and
sprinklers).









f)

monitoring systems pertaining to energy, security, and
building controls systems.5









g)

vertical and horizontal systems of transport and circulation
such as stairs, elevators, or escalators.









h)

Students understand the formats, components, and
accepted standards for an integrated and comprehensive
set of interior construction documents.









Students are able to:
i)

read and interpret construction documents.6









j)

contribute to the production of interior contract
documents including drawings, detailing, schedules, and
specifications appropriate to project size and scope.
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Standard 15. Construction. Interior designers understand interior construction and its
interrelationship with base building construction and systems.
Narrative Assessment
Students understand interior construction and its interrelationship with base building
construction and systems. Courses in interior construction, detailing, and base building
systems including lighting, mechanical, and electrical systems provide students with theory
and opportunities to apply their knowledge. Cumulative student knowledge and
understanding is implemented in senior studio design projects and communicated through
contract documents/working drawings in design communication classes. Regular field trips in
all of these classes plus sustainability and site studies classes reinforce student learning.
Students considered the environmental impact of construction when making design decision.
During their first year, students in Sustainable Practices 1 (ENVR 7005) answered quiz
questions about the environmental impact of construction and wrote journal entries about
their field trip to King University’s Student Life Center by Perkins + Will, noting what makes this
a sustainable building. Students also did a case study analysis of the watershed conservation
area, a LEED Platinum building, where they noted operable windows, building orientation to
maximize daylighting, electric can plug-ins, and bicycle storage rooms next to changing rooms
with showers. For the field trip to Sifton West 5 sustainable community, students prepared a
poster or three-page report about the project. They noted that for this LEED silver project, a
green roof was incorporated along with large windows for natural daylighting, and that water
and energy conservation practices were accommodated by mechanical and plumbing
equipment, lighting and construction methods, interior water features, solar roof panels,
plants, and sustainable materials. Students’ solutions for the design for deconstruction project
from Sustainable Practices 2 (ENVR 7007) included recycled building materials. Students
completed a case study of the Earthship project in Taos, NM, which repurposes building
materials with glass bottles or cans, and a children’s school project made of walls filled with
plastic water/soda bottles that are stacked up, encased in chicken wire, and encased in
concrete. For the case study of the Azekel Library project in Spain, they used recycled railway
ties for the exterior construction. Eight students completed a research project including
material lifecycle (circular economy), retrieval of materials from the landfill, and disassembly
of building projects. They looked at case study projects including the Angus Technopole Facility
in Quebec, where 85% of the site is reused, and Mountain Exup Coop in Ottawa. Students
were taught to present their project materials with sustainable justification as part of the
specification in Interior Design Studio 6 (DESG 7021). They noted aspects such as smart
certified, anti-microbial, and antibacterial properties. Students’ final presentation of the
Wellington Pavilion project included the following for LEED: water filtration water runoff
collection, on-site cistern and use of greywater, bicycle storage, permeable pavers for heat
islands, solar lighting and lighting systems to save energy as well as introduce circadian
rhythm, LED lighting, sun shading for the building, low-VOC paints, recyclable containers,
healthy materials, IAQ maintenance, and HEPA air filters, as well as triple-pane windows along
with window films and clerestory windows to reduce heating/cooling requirements. Also,
WELL Building Standards and Biophilic design were used. The Evergreen Brickworks project
included a radiant floor, green roof, heat recovery (kitchen) solar chimney, rainwater systems,
and grey water recovery. Students also completed a daylight analysis of the site for positioning
of the building. They completed a LEED checklist for the pathways project. For the heritage
conservation project in Interdisciplinary Design Practices (DESG 7022), students learned that
adaptive reuse was an environmentally friendly approach in design. Their project utilized
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Standard 15. Construction. Interior designers understand interior construction and its
interrelationship with base building construction and systems.
heritage conservation practices and principles. In Interior Design Studio 5 (DESG 7019), the
Ravitola restaurant project included research and specifications based on cradle to cradle
certified products, Green Guard, and WELL Building Standards. For the Dar Al-Uloum Public
Library project from Interdisciplinary Design Practices (DESG 7022), students created a
sustainable plan for the project and sustainable strategies for their design. They also included
a LEED Platinum checklist for the project. Students in Interior Detailing 4 (DESG 7024) studied
the sun path on their site and noted shading, climate impacts, and active and passive energy
use. This is a program strength.
Student work demonstrated understanding that design solutions affect and are impacted by
base building structural systems and construction methods. In Interior Detailing 2 (DESG 7016),
students were provided with existing documentation for Building K on the Fanshawe College
campus and were asked to label all structural components. In Design Studio 4 (DESG 7017),
students answered true/false and multiple choice quiz questions on structural systems.
Students completed a detailing forensics project noting existing conditions in a building
including the structure (concrete, steel, or wood frame). For their building review of the
Western University College renovation project in Site Studies (MATS 7004), students included
a construction overview determining construction structural elements, details of
soundproofing, etc. In the final exam from Building Technology 2 – Mechanical and Safety
Systems (MATS 7006), students answered questions on firestopping around base building
construction systems in construction documentation.
Student work demonstrated understanding that design solutions affect and are impacted by
interior systems, construction, and installation methods. For the forensics study project in
Interior Detailing 3 (DESG 7020), students were given a photograph of a construction project
on which they identified beams, girders, columns, metal decking open joists, metal stud walls,
runner channels, etc. They also identified lintels header, sill plate, floor joists, wall and floor
sheathing, and a wood roof truss system. For the case study review of the Western University
College renovation project in Site Studies (MATS 7004), they photographed existing
construction of interior wall systems and noted wall bracing, load distribution, insulation
methods, glass partitions, millwork bracing, and power distribution cable management.
Students completed a written brief in Building Technology 2 – Mechanical and Safety Systems
(MATS 7006) and noted acoustical systems and noise control for both a residential and an
office location, noting that this was impacted through materials, ceiling systems, wall systems,
and barriers for sound travel around doors, wall, and window connections as well as HVAC
connections. For their project in Interior Detailing 3 (DESG 7020), students researched a floor
system construction method that would aid in their acoustical research for a silent floor for
their design solution. For the Evergreen Brickworks project from Interior Design Studio 6 (DESG
7021), students included wall section details for the interior and an insulated building
envelope in their design. They noted thermal performance as a design factor and included
detailing of wall and ceiling systems with insulation to support this design.
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Standard 15. Construction. Interior designers understand interior construction and its
interrelationship with base building construction and systems.

Student work demonstrated the ability to detail and specify interior construction materials,
products, and finishes. A custom millwork reception desk designed for the commercial Bang
and Olufsen project in Interior Design Studio 3 (DESG 7014) included dimensioned plans and
specifications. For the commercial project in Interior Detailing 2 (DESG 7016), students
designed a conference room table and built-in millwork credenzas for the room. They included
plan views, elevations, and detail, as well as material specifications. For the restaurant project
in Interior Design Studio 5 (DESG 7019), students developed a custom booth millwork design
including construction plan view, elevations, and section. The renovation project for the
Fanshawe President’s Office in Interior Detailing 4 (DESG 7024) included a custom reception
area wood wall. Students designed a new reception area for his office area and created a
wood wall that had snap-on wood panels on a channel frame system on the wall that included
the college logo on the front face. Students also answered test questions in Design Studio 4
(DESG 7017) in regards to using master format for specifications and also door and frames
schedule, jamb detail, legends, and hardware specifications. For product and material
specifications, students learned to include information on the reasons for their selection in
their first-year loft condominium project in Interior Design Studio 2 (DESG 7012). This
continued throughout the studio sequence. For the Pathways project in Interior Design Studio
6 (DESG 7021), students included detailed material and product specifications. This was also
demonstrated in the library project from Interdisciplinary Design Practices (DESG 7022), where
students included product name, manufacturer and style number, finish, quantity, justification
for selection, and photograph and samples of the product/material. They also included
sustainable features of the product and any recycled or local supply information.
Student work demonstrated understanding of the integration of building systems including
electrical and mechanical. For the final lighting project in Building Tech 1 /Lighting (MATS
7002), students completed a lighting plan for a retail store and noted switching as well as
lighting specifications that included installation specifications, dimensioning, and light bulb
specifications. For the restaurant project in Building Technology 2 – Mechanical and Safety
Systems (MATS 7006), students studied a diagram of heating and cooling and included
research on fire suppression systems (sprinklers) as well as geothermal heating. They
produced research papers and were tested on topics including human comfort and how that is
impacted by HVAC, ventilation and indoor air contaminants, solar heating, and ground source
water systems. For exercise 3, they wrote about convective ventilation and sick building
syndrome. They also included information on operable windows, roof overhangs/shading
devices, and providing ventilation for a healthy building. Students reviewed HVAC needs
including registers, diffusers, grilles, and make up air for bathrooms. In the mid-term exam,
they answered questions on sanitary plumbing systems, solar hot water (active and passive),
stack vents and waste stacks, and the definition of wet walls and traps. The residential project
from Sustainable Practices 2 (ENVR 7007) included a reference to yard sprinklers and controls.
For the custom hotel workstation project in Interior Detailing 3 (DESG 7020), students included
electrical and telephone connections in their completed documentation. Students’
documentation for the rural home project from Interior Detailing 3 (DESG 7020) included
electrical and telephone outlets. Capstone projects including the veteran’s project from
Interior Design Advanced Studio 2 (DESG 7037) included a reflected ceiling plan, lighting plan,
switching and specifications, and power and communication plans.
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Standard 15. Construction. Interior designers understand interior construction and its
interrelationship with base building construction and systems.
Student work demonstrated understanding and application of monitoring systems pertaining
to energy, security, and building controls systems. Students completed a written brief in
Sustainable Practices 2 (ENVR 7007) on automation system GIRA “enet” for smart homes and
how this could provide light adjustment throughout a home (interior and exterior) as well as
adjust window coverings. They completed research on a case study project, Al Bahr Towers in
Abu Dhabi, which used photovoltaic panels, LED lighting, electroactive polymers (window tint),
and smart solar streets that actually harness energy, as well as wood floors that act as an air
filter. Students also completed a written brief on smart homes with controls on water use,
thermostats, lighting, and yard sprinklers. In their research project for Building Technology 2 –
Mechanical and Safety Systems (MATS 7006), students included design monitoring systems for
fire suppression, smoke detection, and existing alarm building systems. Students prepared
written brief research papers in Building Technology 1 – Lighting (MATS 7002) in regards to
lighting controls and the use of photo sensors and motion sensors to control lighting. These
papers also addressed thermal air control systems and using other temperature controls and
air filters in mechanical systems. The McCormick Home project from Interior Design Studio 5
(DESG 7019) included individual lighting controls for residents through dimmer switches. The
Evergreen Brickworks project from Interior Design Studio 6 (DESG 7021) included radiant
flooring and a smart lighting system with controls. For the pathways project, students
conducted a daylight and solar panel analysis and included lighting dimming controls in their
design solution. The Dar Al-Uloum Public Library project from Interdisciplinary Design Practices
(DESG 7022) included emergency lighting systems and fire systems (pull station, annunciator
panels, hose cabinet locations, and fire extinguishers). Student documentation for the
residential units at Roundhouse Building project from Interior Design Advanced Studio 2 (DESG
7037) included security monitoring including camera locations, motion detectors, and
automatic door openings. The veterans with PTSD project also included security building
controls in the documentation
Student work demonstrated understanding of vertical and horizontal systems of
transportation and circulation, such as stairs. In their first year, students completed a twostory residential loft project in Interior Design Studio 2 (DESG 7012) for a live + work + studio
project. They included three optional floor plan layouts, analyzing stairs in different locations
to study efficiency in connection of the two floors. Students learned that the staircase location
affects space planning. For their rural home project in Design Theory 2 (DESG 7015), which was
a two-story structure, students analyzed floor-to-floor ceiling heights and the number of risers
that would be needed for the design of the stairway. The modern farm house project used a
“switchback” stair design with a landing. For the retail project in Design Studio 4 (DESG 7017),
students used the Ontario Building Code to analyze stair configurations for their two-story
project. This included minimum number of risers, maximum height, dimension of risers, and
uniformity and dimension of landings and handrails. On the mid-term exam in Building
Technology 2 – Mechanical and Safety Systems (MATS 7006), students answered questions
about elevators and identified a hydraulic elevator and a platform lift.
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Standard 15. Construction. Interior designers understand interior construction and its
interrelationship with base building construction and systems.

Students understood the formats, components, and accepted standards of an integrated and
comprehensive set of interior construction documents. In Interior Detailing 2 (DESG 7016),
students learned about using master format for specifications and how to do detailed plans
including for custom millwork, wall types, lighting and power/communication plans, and a
reflected ceiling plan. This was incorporated in their commercial office project for the design of
a conference room, custom table, and built-in storage as well as a residential project for
kitchen millwork detailing. In Interdisciplinary Design Practices (DESG 7022), working with
students from Willowbrook School of Restorative Arts, students completed an adaptive reuse
project for the Classic Revival mansion (1834). They learned about heritage context,
terminology, and how to use this in their project research and documentation. For the Dar AlUloum Public Library project in this course, students used the process of separate packages of
documentation, which included building code analysis, BCIN, life safety, sustainable strategies
(LEED and WELL checklists), and acoustics strategies. In their construction documentation they
included a building plan with barrier-free notes, plumbing code analysis, ramp and stairway
code analysis, as well as accessibility. They also included sustainable plans and complete
material and furniture specifications for the project.
Students demonstrated the ability to read and interpret construction documents. During their
first year in Interior Design Studio 2 (DESG 7012), students learned how to review existing
documentation for their loft condominium project. This knowledge continued to develop in
Interior Design Studio 3 (DESG 7014), where students again reviewed existing documentation
for the corporate office project and noted existing conditions and site analysis on their base
building sheet. They described items like the building vestibule could not be changed. This
understanding continued in Interior Detailing 2 (DESG 7016), where students used existing
working drawings for a project including architectural, electrical, mechanical, and structural
documents. In Interdisciplinary Design Practices Course (DESG 7022), students used as-built
documentation and reviewed those before starting a project to see what was actually
installed. For the heritage conservation project, they learned about adaptive re-use and the
difference between restoration projects and rehabilitation. In Interior Detailing 4 (DESG 7024),
students created as-built documentation using a project checklist, photography, sketching, and
dimensioning on plans. They also used digital measuring techniques along with a building form
condition checklist that included exterior and interior and systems. Students also prepared a
research paper on as-built documentation that included looking at existing built form
conditions as well as building code issues, fire-rated construction (understanding separation of
load bearing walls and mezzanines), and heritage and zoning review before starting
programming and documentation for their design project.
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Standard 15. Construction. Interior designers understand interior construction and its
interrelationship with base building construction and systems.

Students demonstrated the ability to contribute to the production of interior contract
documents including drawings, detailing, schedules, and specifications appropriate to the
project size and scope. This was evident in first-year projects from Interior Design Studio 2
(DESG 7012), where students’ project documentation included notes; floor, furniture, and
lighting plans; key plans; elevations; and perspectives. Students demonstrated the ability to
complete detailing for their projects starting in Interior Detailing 2 (DESG 7016) for the
commercial office conference room millwork design project. Students in this course also
completed an analysis for Building H and completed a door and frame schedule that included
hardware specifications. In their junior year, students in Interior Detailing 3 (DESG 7020) met
with a residential home builder to talk about barrier-free design for their urban home
renovation project and also what to include in documentation from a contractor’s perspective.
For their pathways project in Interior Design Studio 6 (DESG 7021), students included floor and
furniture plans; elevations; section cut through the building; and materials, furniture, and
lighting specifications and samples. Their process in their design documentation was to start
with a building code analysis (including life safety) as well as sustainable strategies and
acoustics review. They utilized master build specification format and an OCB building code
analysis. At the end of their junior year, for their required internship (minimum 400 hours) for
Co-Op Work Term (COOP BID 1W), students and employers completed an “outcomes” form,
and students completed an essay at the end of the course. It was noted that many of the
students worked on custom millwork and construction documents during their internship. This
was a valuable learning experience for them, and one noted that they visited the city office
and met with a code official to review a minor variance their firm was requesting for a project.
They noted they learned from their internships what was important to include in their
documentation for contractors and subcontractors to use. Students’ ability to produce interior
contract documents was also found in their capstone project documentation. For the veterans
project, they included a demolition plan, partition plan, door schedule, reflected ceiling plan,
lighting fixtures schedules and specifications, power and communication plan, furniture plans
and schedules, room schedule for finishes, finish specification, interior elevations, sections,
and perspectives.
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Standard 16. Regulations and Guidelines. Interior designers apply laws, codes, standards,
and guidelines that impact human experience of interior spaces.
Intent: This Standard ensures graduates understand their role in protecting the health, safety, and
welfare of building occupants and the various regulatory entities that impact practice. Graduates
should apply the laws, codes, standards, and guidelines impacting the development of solutions
throughout the design process.

 Compliance
 Partial Compliance
 Non-Compliance

Student Learning Expectations
a)

Students have awareness of the origins and intent of laws,
codes, and standards. 1

Ability/
Application

Understanding

Awareness

Inadequate
Evidence

The following expectations contributed to the overall assessment of the Standard:









Student work demonstrates understanding of:
b)

standards and guidelines related to sustainability and
wellness.2









c)

sector-specific regulations and guidelines related to
construction, products, and materials. 3a 3b









Student work demonstrates the ability to apply:
d)

federal, state/provincial, and local codes including fire and
life safety. 4a 4b 4c









e)

barrier-free and accessibility regulations and guidelines.
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Standard 16. Regulations and Guidelines. Interior designers apply laws, codes, standards,
and guidelines that impact human experience of interior spaces.
Narrative Assessment
Students apply laws, codes, standards, and guidelines that impact human experience of
diverse types of interior spaces. In particular, students demonstrated extensive understanding,
analysis, and application of the Ontario Building Code (Canadian National equivalent), LEED,
and WELL guidelines.
Students learned about the origins and intent of laws, codes, and standards during the first
two years of the program through presentations, exercises, and reports. In Design
Communication 2 (COMM 7013), students learned the intentions of codes by identifying
Ontario Building Code (OBC) references that relate to the drafting exercises they completed.
This learning was reinforced through the demising plans project and manual drafting project
completed as part of the student residence project in this course. Students were tested on
these same concepts in Interior Design Detailing 2 (DESG 7015).
Student work demonstrated application of standards and guidelines related to sustainability
and wellness. In Design Theory 1 (DESG 7036), students researched and developed design
programs that incorporated WELL and LEED principles. Students analyzed and applied these
principles, guidelines, and regulations in the Westminster Ponds center project in Interior
Design Studio 6 (DESG 7021). For this project, students explained their use of these codes and
regulations in the final presentation of the project, which were recorded and viewed by the
CIDA review team. Their explanations were supported by the extensive code and regulatory
reviews they produced in plan and in other drawings, such as elevations.
Sector-specific regulations and guidelines related to construction, products, and materials
were used to ground students’ research and design project parameters, as well as product and
materials choices. Students examined buildings as code compliant by analyzing the specific
section requirements of the OBC (Sections 3 and 9) for both residential and restaurant projects
in Interior Design Studio 4 (DESG 7017). Students then specifically examined the building code
requirements for the change in occupation, for example, from an office to a restaurant.
Students conducted research for historic properties that informed their analysis of the site for
the Village Hub Learning Commons project in Interdisciplinary Design Practices (DESG 7022).
Students referred to the 2019 Whole Building Design Guide and assessed their building in light
of heritage building parks, Canada standards and guidelines, as well as the local city of Toronto
Zoning Bi-law no. 569-2013 (2020). Also, for the Heritage Conservation project in
Interdisciplinary Practices (DESG 7022), students used the National Historic Sites and Ontario
Heritage Act, Part IV as the basis of their research for the historic Willowbrook Mansion
national historic site project. For the design, dignity, dementia project from Interior Design
Studio 5 (DESG 7019), students cited OBC, AODA, and Ministry of Health and Long Term Care
(MOHLTC) regulations that might have an impact on their solutions for the institutional public
spaces within the dementia unit. In one project, students cited the MOHLTC guidelines and
design standards specific to dining spaces. In another project, the students cited AODA
guidelines specific to new public washrooms that they indicated on annotated design plans for
the washrooms near the proposed public areas. In this same project, students’ annotated
plans of the proposed dining area and kitchen included specific AODA/IASR Building Code Act
requirements for the barrier-free features to be installed in these spaces.
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Standard 16. Regulations and Guidelines. Interior designers apply laws, codes, standards,
and guidelines that impact human experience of interior spaces.
Students applied various international, federal, provincial, and local codes. Students learned to
apply the highest building code norms in their province, Ontario, using the OBC, which derives
from the Canadian National Building Code in Canada. Students wrote a report with OBC
extracts in Design Communication 2 (COMM 7013), and they wrote analyses with OBC extracts
in examples 20F for Interior Design Detailing 2 (DESG 7016). Students demonstrated ample
ability to apply various codes and regulations. Students developed notes about fire protection
for the retail store and the rural home projects in Interior Design Studio 4 (DESG 7017). Codes
and local safety norms were addressed in projects from Interior Design Studio 6 (DESG 7021).
In this course, students researched the code regulations for the Dar Al-Uloum Public Library
project. With teacher guidance, students then used the BCIN Matrix (OBC) and evaluated code
requirements in the Dar Al-Uloum Public Library project using this rubric. Analysis also
included producing a life safety plan of the site and the building code annotated plan.
Application was evident in students’ working drawing package completed in Interior Design
Advanced Studio 2 (DESG 7037).
Students applied barrier-free and accessibility regulations and guidelines in various projects.
Barrier-free considerations were noted in the palliative care project from Interior Design
Studio 2 (DESG 7012), the retail projects from Interior Design Studio 4 (DESG 7017), and in the
restaurant and dementia care unit projects from Interior Design Studio 5 (DESG 7019).
Students examined the OBC Sections 3.7 and 3.8 for barrier-free washroom design and
compliance, and applied their studies in the design of barrier-free washrooms and product
choices, including universally accessible water-closets and products in Building Technology 2 –
Mechanical and Safety Systems (MATS 7006). Further evidence of application was observed in
the videos of students presenting the Westminster Ponds project from Interior Design Studio 6
(DESG 7021). Within these presentations, students spoke of the extensive code and wellness
studies provided in the form of plans and color-coded studies. Students applied WELL, LEED,
and OBC regulations as these pertained to accessibility standards. Students analyzed their
designs in terms of barrier-free regulations and standards, and projects were thoughtfully and
thoroughly assessed.
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Concluding Analysis

Based on the visiting team’s evaluation of the program’s compliance with CIDA Standards,
the following is an analysis of the success of the interior design program at Fanshawe College
in delivering a professional-level education that prepares students for entry into the interior
design profession:
The Honours Bachelor of Interior Design program at Fanshawe College is successfully preparing
students to enter the interior design profession. The program combines in-depth theoretical
learning and practical, hands-on research and technology-based skills. The program faculty
members have excellent ties to the design community in London, Ontario, and provide
networking opportunities to their students. Students have incorporated a human-centric
approach to their projects with a holistic, sustainable design approach. Students are confident,
articulate, and dedicated, and are proud of the interior design program and their educational
opportunities and development.
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